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LEGAL CAVEAT 

EAB is a division of The Advisory Board Company 
(“EAB”). EAB has made efforts to verify the 
accuracy of the information it provides to 
members. This report relies on data obtained 
from many sources, however, and EAB cannot 

guarantee the accuracy of the information 
provided or any analysis based thereon. In 
addition, neither EAB nor any of its affiliates 
(each, an “EAB Organization”) is in the business 
of giving legal, medical, accounting, or other 
professional advice, and its reports should 
not be construed as professional advice. In 
particular, members should not rely on any legal 
commentary in this report as a basis for action, 
or assume that any tactics described herein would 
be permitted by applicable law or appropriate for 
a given member’s situation. Members are advised 
to consult with appropriate professionals 
concerning legal, medical, tax, or accounting 
issues, before implementing any of these tactics. 
No EAB Organization or any of its respective 
officers, directors, employees, or agents shall be 
liable for any claims, liabilities, or expenses 
relating to (a) any errors or omissions in this 
report, whether caused by any EAB organization, 
or any of their respective employees or agents, 
or sources or other third parties, (b) any 
recommendation or graded ranking by any 
EAB Organization, or (c) failure of member and 
its employees and agents to abide by the terms 
set forth herein. 

EAB, Education Advisory Board, The Advisory 
Board Company, Royall, and Royall & Company 
are registered trademarks of The Advisory Board 
Company in the United States and other 
countries. Members are not permitted to use 
these trademarks, or any other trademark, 
product name, service name, trade name, and 
logo of any EAB Organization without prior written 
consent of EAB. Other trademarks, product 
names, service names, trade names, and logos 
used within these pages are the property of their 
respective holders. Use of other company 
trademarks, product names, service names, 
trade names, and logos or images of the same 
does not necessarily constitute (a) an 
endorsement by such company of an EAB 
Organization and its products and services, or (b) 
an endorsement of the company or its products or 
services by an EAB Organization. No EAB 
Organization is affiliated with any such company. 

IMPORTANT: Please read the following. 

EAB has prepared this report for the exclusive 
use of its members. Each member acknowledges 
and agrees that this report and the information 

contained herein (collectively, the “Report”) are 
confidential and proprietary to EAB. By accepting 
delivery of this Report, each member agrees to 
abide by the terms as stated herein, including 
the following: 

1. All right, title, and interest in and to this 
Report is owned by an EAB Organization. 
Except as stated herein, no right, license, 
permission, or interest of any kind in this 
Report is intended to be given, transferred to, 
or acquired by a member. Each member is 
authorized to use this Report only to the 
extent expressly authorized herein. 

2. Each member shall not sell, license, republish, 
or post online or otherwise this Report, in part 
or in whole. Each member shall not 
disseminate or permit the use of, and shall 
take reasonable precautions to prevent such 
dissemination or use of, this Report by (a) any 
of its employees and agents (except as stated 
below), or (b) any third party. 

3. Each member may make this Report available 
solely to those of its employees and agents 
who (a) are registered for the workshop or 
membership program of which this Report is a 

part, (b) require access to this Report in order 
to learn from the information described herein, 
and (c) agree not to disclose this Report to 
other employees or agents or any third party. 
Each member shall use, and shall ensure that 
its employees and agents use, this Report for 
its internal use only. Each member may make 
a limited number of copies, solely as adequate 
for use by its employees and agents in 
accordance with the terms herein. 

4. Each member shall not remove from this 
Report any confidential markings, copyright 
notices, and/or other similar indicia herein. 

5. Each member is responsible for any breach of 
its obligations as stated herein by any of its 
employees or agents. 

6. If a member is unwilling to abide by any of the 
foregoing obligations, then such member shall 
promptly return this Report and all copies 
thereof to EAB. 
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1) Executive Overview 

Chronic absenteeism, which the U.S. Department of Education defines as 

missing at least 15 days of school in an academic year, affects students of all 

races, genders, and ages, but affects certain grade levels and races 

disproportionately. According to a Department of Education report, more than six 

million students, or 14 percent of the student population, missed at least 15 days of 

school in the 2013-14 academic year. However, Pacific Islander and American Indian 

students, as well as those in high school, experienced chronic absenteeism at 

substantially higher rates. Chronic absenteeism affects even districts with high overall 

attendance rates. For example, 10 percent of students at District C, which has a 

94.8 percent attendance rate, are chronically absent. 

Skipping school becomes an increasingly student-driven decision as students 

age because of anxiety. Contacts at District D report that this anxiety can stem 

from increased face-to-face interaction at school among students accustomed to 

communicating through mobile/digital methods. Meanwhile, contacts at District B 

report that anxiety may stem from when students miss school at younger ages and 

fail to develop a strong academic foundation. 

Profiled districts identify individual student barriers to attendance to tailor 

intervention strategies. Districts determine why students miss school through 

conferences between students and school employees, social workers, and specialized 

intervention teams. District A and District C each deploy intervention teams at the 

school level, while the intervention team at District D sits at the district level. 

District B uses a three-tiered system of intervention teams. Students escalate 

through the system based on the number of absences they accumulate.  

Initial intervention strategies aim to deter chronic absenteeism by warning 

students and their families about poor attendance and its consequences. For 

example, attendance specialists at District D send a letter to parents/guardians with 

information about state truancy laws after students accumulate two unexcused 

absences. Attendance specialists send a second letter after no more than four 

unexcused absences inviting parents/guardians and the student to a conference and 

warning recipients about potential legal consequences. 

Several profiled districts try to build student engagement with school 

material to increase attendance. For example, schools within the District B offer 

Saturday school sessions about once per month for all students, not just those who 

already are chronically absent. Teachers encourage students to attend by leading 

lessons on topics of their choosing (e.g., English, math, science) through 

nontraditional formats and activities. To assess the effectiveness of these sessions, 

the District’s Student Services Specialist gathers feedback from families about how 

their students engage with the material in a new way and become more interested in 

school. 

Profiled districts offer onsite trainings and information sessions for 

administrators, teachers, and staff to facilitate a coordinated and consistent 

approach to addressing chronic absenteeism. For example, the Director of 

Alternative Education and Continuous Improvement at District C leads sessions in 

the summer and early fall. During the fall session, schools bring five employees (e.g., 

teachers, administrators, staff) to learn about the District’s expectations for specific 

interventions.  

Key 

Observations 
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2) Scope and Causes of Chronic Absenteeism 

Millions of Students Experience Chronic Absenteeism  

Chronic absenteeism, which the U.S. Department of Education defines as missing 15 

or more days of school in an academic year, affects students of all genders, races, 

and grade levels in districts across the country. In one report, the Department of 

Education found that more than six million students, or about 14 percent of the 

student population, missed at least 15 school days in the 2013-14 academic year.1 

Chronic absenteeism even affects districts with high overall attendance rates. For 

example, the attendance rate at District C is 94.8 percent, but 10 percent of its 

approximately 26,000 students experience chronic absenteeism. Meanwhile, contacts 

at District B report the District’s 97 percent attendance rate would be higher if not 

for chronically absent students. 

Chronic Absenteeism Disproportionally Affects High 
School and Non-White Students  

Nationally, chronic absenteeism is most common among high school students. Nearly 

19 percent of high school students were chronically absent in the 2013-14 academic 

year, compared to 12 percent of middle school students, and about 11 percent of 

elementary school students.1  

Pacific Islander and American Indian students also experience chronic absenteeism at 

rates considerably higher than their peers. For example, these students were over 65 

percent more likely to miss three or more weeks of school than their white peers in 

2013-14. 

Percent of Students among Key Racial Groups Who Experience 

Chronic Absenteeism1 

 

 

 

 

 

 

 

 

 

 

 

 

Measuring 
Chronic 

Absenteeism 

1”Chronic Absenteeism in the Nation’s Schools,” U.S. Department of Education, https://www2.ed.gov/datastory/chronicabsenteeism.html 

 

6%

9%

10%

14%

20%

19%

4%

12%

12%

14%

19%

22%

9%

17%

21%

23%

25%

27%

Asian

White

Hispanic

Black

Pacific Islander

American Indian

High School Middle School Elementary School

https://www2.ed.gov/datastory/chronicabsenteeism.html


©2017 EAB • All Rights Reserved 6 eab.com 

Family and Mental Factors Contribute to Chronic 

Absenteeism 

Some causes of chronic absenteeism are consistent across grade levels, but contacts 

report that missing school often becomes an increasingly student-driven decision as 

they age. Common causes, regardless of grade level, include socio-economic status, 

issues at home (e.g., families with drug or alcohol abuse), a misunderstanding among 

some families about the importance of attendance, and physical and mental health 

conditions. 

Meanwhile, contacts report 

that anxiety causes much of 

the student-driven 

absenteeism in later grades. 

Contacts at District D report 

that this anxiety can stem 

from emotional issues, as 

well as changing social 

norms among students today 

(e.g., less frequent face-to-

face communication outside 

of school). Alternatively, 

contacts at District B report 

anxiety may develop from 

missing school in lower 

grades, resulting in a so-

called “anxiety-absenteeism 

cycle” where students who 

fail to develop a strong academic foundation in lower grades skip school as they age. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Causes of 

Chronic 

Absenteeism 

Compassionate Schools Project2 

District A is adopting the Compassionate 

Schools model, which focuses on examining 
the effects of trauma and chronic stress on 

the brain and how it frames students’ 
responses to different stress triggers. 

Under this model, the District is modifying its 

approach to academic performance, 
including attendance, to focus on building 
resiliency among its students and their 
families. The District’s interventions moving 

forward will aim to teach students and their 
families skills to better manage their 
personal situations, so they do not 
negatively affect the student’s academics. 

 

The “anxiety-absenteeism” cycle 
starts when chronically absent 
students in lower grades fail to build 
a strong academic foundation. 

Lacking the necessary 
foundation, students struggle 
to understand higher-level 
concepts as they age through 
school. As a result, they feel 
anxious about attending classes 
and skip school instead. 

Because students skip school, 
they fail to grasp even higher-
level concepts and in turn 
continue to feel anxious about 
attending. They then skip more 
school, and the cycle 
continues. 
 

The ‘Anxiety-Absenteeism Cycle’ 

2Compasstionate Schools Project, http://www.compassionschools.org/ 

 

http://www.compassionschools.org/
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3) Addressing Chronic Absenteeism 

Profiled Districts Use Tiered Response Strategies with 

Increasing Intensity as Absenteeism Persists 

Just as there are many causes of chronic absenteeism, districts use multiple 

strategies to address the issue. There are five or six stages in District B’s 

intervention system, depending on whether the absences are excused or unexcused. 

In comparison, District D uses a 14-step intervention plan. 

While the tactics within each district’s intervention system vary, they share certain 

elements, several of which focus on identifying a student’s barriers to attending 

school. By identifying specific causes, districts can direct students to resources 

tailored to their specific needs. 

Elements of Tiered Intervention Systems  

 

 

 

 

Initial Interventions Warn Families about Absences 

Profiled districts contact students and their families to warn them about signs of 

truancy before students become chronically absent. 

After five absences, District A requires teachers to contact students’ 

parents/guardians, typically through a phone call or letter. This initial communication 

allows teachers to inform parents/guardians that they care about the student’s 

attendance and offer help. 

At District D, parents/guardians receive an automated phone call asking them to 

contact their child’s school after the student’s first unexcused absence. After the 

second unexcused absence, attendance specialists at each school send a letter to 

parents/guardians with information about state truancy laws. Attendance specialists 

send a second letter after no more than four unexcused absences inviting 

parents/guardians and their child to a conference at their school. The letter also 

warns recipients about potential legal consequences for continued absences. 

Staff at District B send different letters for excessive excused absences and 

unexcused absences. For excessive excused absences, a principal sends the first 

letter after six absences, informing parents/guardians of the number of days their 

child has missed and highlighting the importance of attendance. If their child 

continues to miss school, the principal sends another letter inviting parents/guardians 

and their child to meet with the school’s intervention team to discuss reasons for the 

absences. For unexcused absences, the District’s Student Services Administrator 

sends the first letter to parents/guardians after four absences. The letter includes 

language from the state Education Code that warns families about the consequences 

Tiered 

Intervention 

Systems 

Contacts at District 
B report that some 
parents criticize the 
harsh language 
from the state’s 
Education Code.   

Starting in the 
2017-18 academic 
year, state law 
requires District D 
to use a formal 
assessment tool 
between two and 
five absences to 
diagnose a 
student’s barriers to 
attendance. 

Phone calls or 
letters to 
parent/guardian 

Progress plans 

Intervention team 
Conference between 
school staff and family 

Social worker visit 

Court system 
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of continued absences (e.g., juvenile court). If a student continues to miss school, 

parents/guardians receive a second letter inviting them to meet with the school’s 

intervention team.  

 

 

 

 

 

 

Judicial System is a Last Resort among Profiled Districts 

State law requires District D to initiate the legal process when a student accumulates 

seven unexcused absences in a month or 10 in an academic year. 

The Legal Process at District D 

 

 

 

 

 

 

 

 

 

To measure improvement in attendance, District D compares students’ attendance 

data from 30 days before the petition was served to 30, 60, and 90 days after it was 

sent. If a student shows no improvement by 90 days, the District lifts the stay. Before 

lifting the stay, however, the District invites students to a Truancy Workshop at the 

county juvenile court. During these workshops, the County Commissioner discusses 

the legal and personal consequences of continued absenteeism and asks 

parents/guardians to sign a promissory note pledging their commitment to improving 

attendance. 

Contacts at District A report that the District is hesitant to use the judicial system. 

When social workers or other designees file petitions, it is not necessarily about 

delivering a legal consequence. Instead, contacts report that juvenile court can 

connect students and their families to additional support services in some cases. 

Additionally, the petitions seek suspended judgments when students go to court. 

Because the judgement is suspended, students can return to court and review their 

circumstances with a judge if they improve their attendance.  

 

Targeting Students with a History of Chronic Absence 

In the summer, administrative staff at District C send letters to 
families whose children have a history of truancy and are 
changing schools. The letter, which includes an attachment from 

the District’s truancy judge, notifies parents/guardians about the 
District’s attendance policy and encourages them to be proactive 
in getting their children to school. 

If a student continues to miss 
school despite all other 
interventions, the District lifts 
the stay, and the student is 
required to appear in court. 
 

 

Lift of Stay 

 

Court Petition and Stay 

 After the petition receives a 
cause number, the Student 
Compliance Coordinator serves 
it to the petitioner (e.g., 
parent, guardian, student) and 
invites them to call the 
compliance office. The call 
serves as another opportunity 
to determine why a student 
misses school and offer 
potential solutions. 
 

Schools file court petitions for 
eligible students, which are 
sent to the Student Compliance 
Coordinator for review. The 
coordinator files the petitions 
with the county court clerk for 
official processing, along with a 
motion to stay. The stay means 
a student will not go to truancy 
court if they improve their 
attendance. 

Petition Service 

 

1 2 3 
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Intervention Teams Identify Barriers to Attendance 

Intervention teams monitor attendance and meet in person to determine the cause of 

students’ absenteeism. At District A, Attendance Intervention Teams meet with 

students and their families after six unexcused absences to develop a plan to improve 

attendance. The team consists of an administrator, a social worker, and a data 

manager at each school. 

At District C, every school has a Multi-Tiered System of Supports (MTSS) team 

charged with monitoring both students’ academic performance and behavior (e.g., 

attendance, discipline). Principals refer students showing signs of truancy (i.e., five 

unexcused absences within 30 calendar days or 10 unexcused absences within 90 

calendar days) to their school’s MTSS team. 

 

 

 

The Attendance Support Team at District D deploys after a student shows continued 

chronic absenteeism despite the use of previous strategies in the District’s 

intervention system.  

 

 

 

Administrators at District B use a three-tiered system of intervention teams. A 

student escalates through the system based on their number of accumulated 

absences. A different number of absences triggers these teams depending on whether 

absences are excused or unexcused. Contacts prefer small teams (i.e., four 

members) because they intimidate students less. To assess the teams’ effectiveness, 

the Student Services Specialist tracks how many students attend each type of 

meeting and monitors their attendance afterward. 

Intervention Teams at District B 

 

 

 

 

 

 

 

 

 

The role of 
Attendance 
Intervention Teams 
at District A may 
change after it 
completes adoption 
of the 
Compassionate 
Schools model. 

Identifying 

Causes and 
Tailoring 

Support 

Attendance Review Team  District Attendance 
Team 

Attendance Review 
Board 

 

Five unexcused or 

10-12 excused absences 
Nine unexcused 

absences 
Seven unexcused or 

15 excused absences 

Composition: The District tries to 
invite no more than four members 
to these meetings, but panel 
membership can vary by case. 
Always 
 The Student Services Specialist  
 One of three school 

psychologists 
 An assistant principal, 

principal, or dean  
 A community liaison 
Sometimes 
 One of three district nurses  
 A counselor 
 In rare circumstances, a police 

officer 
 
Function: The review board 
serves as the last stop before the 
District refers students to the 
District Attorney’s office. 

 

Composition:  
 Elementary school level: a 

principal, a teacher, and 
sometimes a district nurse 

 Middle school level: an 
assistant principal or 
counselor, a district nurse, and 
sometimes a teacher 

 High school level: a dean, an 
assistant principal, and a 
teacher 

 
Function: The review team aims 
to find obstacles preventing 
students from attending school 
and build relationships with 
families. These meetings last 
about 15 minutes. 
 

Composition: A single teacher on 
special assignment with the title 
of Student Services Specialist 
handles all cases at this level. 
 
Function: This intervention allows 
for more in-depth conversations 
with families about the 
consequences of chronic 
absenteeism. These conversations 
last about 30-45 minutes, during 
which the Student Services 
Specialist also probes for supports 
that students might be missing. 
Based on these discussions, the 
Student Services Specialist may 
refer families to applicable 
community support services.   

Team Composition: 

 Student Compliance Coordinator 

 Representative from county court 

 Assistant principal 

 

 Counselor 

 A community member selected based on 

students’ interests to help facilitate 
discussion with the student 

Team Composition: 

 Administrator 

 School psychologist 

 Guidance counselor 

 Intervention specialist 

 Academic coach 

 Exceptional Student Education Teacher 
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Analyze Student Barriers to Customize Responses  

School administrators at most profiled districts invite students showing early signs of 

chronic absenteeism (e.g., more than five absences) and their families to meet with 

them in a conference setting. These meetings provide an opportunity for 

administrators to identify reasons for absenteeism before it becomes chronic. 

School administrators and counselors at District D convene conferences after a 

student accumulates five unexcused absences. They encourage parents/guardians to 

attend the meeting, but they will meet with just the student if their parents/guardian 

cannot attend. During conferences, the attending administrator and/or counselor 

offers strategies to overcome barriers to attendance. For example, conference 

members may suggest 504 Plans for students with disabilities who require 

accommodations or Individualized Educational Plans (IEP) for students with 

disabilities who require specialized instruction. 

In some cases, conferences occur after students meet with an intervention team. If a 

student within District A continues to miss school after meeting with an Attendance 

Intervention Team and accumulates 10 absences, the team schedules a conference to 

determine whether their family has made a reasonable effort to comply with state 

attendance law. The team continues to monitor the student’s attendance afterward 

and will adjust interventions if necessary. 

In addition to conferences, social workers at District A can help identify barriers that 

prevent students from attending school. District C will not send students to truancy 

court until after a social worker intervenes.  

After identifying the causes of chronic absenteeism, districts customize responses to 

students’ circumstances. 

Matching Interventions to Student Needs 

 

 

 

 

 

 

 

Formal Plans Keep Students Accountable for Progress 

Most profiled districts create plans to hold 

chronically absent students and their 

parents/guardians accountable for 

improved attendance. For example, MTSS 

teams at District C develop Progress 

Monitoring Plans that record how many 

absences a student accumulates, 

contributing factors to their absenteeism, proposed intervention strategies, and goals 

for improvement. MTSS teams house these plans in the District’s homegrown 

database system and send them to parents/guardians. MTSS teams can revisit 

Please see “Accountability 
Plans” in the appendix on 
page 16 of this report for an 

example tracking plan. 

Student faces challenges 
districts are not 
equipped to handle 

Student has a 
documented disability 

Student lives far from 
school bus route 

Student dislikes current 
teacher 

Refer student to 
community resources 

Develop 504 or IEP 
Plans 

Purchase student a 
public bus pass 

Adjust schedule to meet 
student’s preferences 
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monitoring plans to adjust the timeline or change and intensify or reduce their 

intervention strategies.  

Educate Families about the Importance of Attendance 

To reduce chronic absenteeism, most districts work to educate students and their 

families about the importance of attendance. For example, three middle schools in 

District A incorporate attendance information in their weekly Homework Diners, 

during which school employees and community volunteers teach parents/guardians 

different skills (e.g., how to help their children with homework), Also, a not-for-profit 

organization provides attendees with a meal each week during this time. Under the 

Compassionate Schools model, the schools recently added an attendance component 

to these events. Now, students who attend can make up an absence, while an onsite 

social worker educates families about how to prevent absences. 

At District D, leaders in the public information office, the student life department, 

and the community partner department share information about the benefits of 

strong attendance (e.g., higher GPAs, increased graduation rates) in a branded 

advertising campaign. Materials for the campaign include billboards, posters, handout 

flyers, and radio interviews. District leadership also plans to change its phone 

system’s hold music to include informational soundbites about attendance. 

Administrators at District D send attendance information in nudge letters to families 

of chronically absent students three times a year. These letters compare student’s 

absence rate to the average among other students at their school and the average of 

all students in the District at the same grade level.  

Sample Mid-Year Nudge Letter 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Prevention-
Focused 

Strategies 

Dear Parent/Guardian of John, 
 
In our District, we aim to improve the attendance of each of our 
students. Every school day offers opportunities to learn, and the 
impacts are noticeable when students miss time. 
 
John has missed X days – or X% of school this year, more than the 
typical student at our school and in the district for the same grade.  
 
 
 
 
 
 
 

 
 
 
Warning Signs 
Chronic absence = 10% or more of the school year 
Warning Signs = between 5% and 9% 
 
Common Myths  
Myth 1: Only unexcused absences matter 
Myth 2: Attendance only matters in high school 
 
In reality, any time away from school matters, and attendance at every 
grade level is important to success. 
 
We value John’s contributions to the classroom and school. If you have 
any questions, please give me a call at XXX-XXX-XXXX. 
 
Jane Doe, Principal 
Name of School 
 

Letter 
highlights 
student’s 
performance 

Warning signs and 
myths educate 
parents/guardians 
about absenteeism 

Visual element 
adds context for 
comparison to 
other students 

Letter leads with 
importance of 
attendance 

Phone call 
invitation sets up 
opportunity to 
discuss 
absenteeism with 
parent/guardian 

John 

Typical student in our school 

All elementary students 

Percentage Absent from School  
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Profiled Districts Encourage Engagement to Improve 

Attendance 

Contacts report that students are more likely to attend class if they are engaged at 

school and with their peers and teachers. To build engagement among its students, 

schools in District B offer nontraditional Saturday school sessions about once per 

month. Typically, two teachers lead classrooms of about 15 to 20 students each, but 

staffing levels depend on student interest. To gauge demand for these sessions, 

schools send out flyers that parents can sign to indicate their children plan on 

attending. Contacts report it is difficult to quantitatively assess the effect of Super 

Saturdays on attendance. Instead, the administrators rely on anecdotal evidence from 

families about how their kids engage with the material in a new way and become 

more interested in school. 

Nontraditional Saturday School 

 

 

 

 

 

 

Meanwhile, staff at District D encourage interaction between students and staff 

members through its check-in/check-out system. After three unexcused absences, 

students are required to meet with a trusted staff member (e.g., teacher, counselor, 

dean) when they arrive at school and again at the end of the day. Conversations 

during these check-ins aim to build student-staff connections and facilitate stronger 

engagement with the school. In cases where staff identify more complicated issues 

that might pose barriers to attendance, they initiate the District’s check and connect 

intervention. Similar to the check-in/check-out policy, students meet with a trusted 

teacher or staff member. However, these conversations focus on a student’s 

attendance and what obstacles prevent them from attending school. 

Reward Students who Demonstrate Improved Attendance 

Most profiled districts incentivize attendance through formal and informal reward 

systems. For example, District C offers Positive Behavioral Intervention & Supports 

at each of its schools. When students meet certain attendance goals (e.g., no more 

than three absences in a quarter), they receive awards like attending a beginning-of-

the-year pep rally or a game hour. Contacts report that rewards for attendance vary 

by school site. 

Schools within the District B employ a less formal reward system through individual 

interventionists. For example, to incentivize attendance among chronically absent 

students, some school employees may call a student’s family to recognize 

improvement, while others might solicit donated meals or snacks to treat students. 

 

 

 

Instructors teach lessons for 
two hours then swap students 
and teach the lesson again. 

Schools select any topic (e.g., 
math, science, English) to 
teach in a nontraditional 
format. 

Sessions are open to all 
students, not just those 
experiencing chronic absence. 

 

The District pays teachers 
who opt to participate in 
Saturday school sessions. 
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4) Implementation and Guidance 

Visit School Sites to Train Administrators and Staff 

Administrators at individual schools exercise a lot of autonomy in how they practice 

their district’s attendance policies. To encourage a standardized approach, district 

leaders at District B, District C, and District D host in-person trainings for various 

stakeholders at school sites. 

At District C, the Continuous Improvement Director leads training/information 

sessions in the summer and early fall. In the summer session, the director shares 

district- and school-level data, including attendance rates, with school administrators 

to compare performance year-over-year. During the fall session, schools gather five 

employees (e.g., teachers, administrators, staff) to learn about the District’s 

expectations for specific interventions (e.g., how to develop a Progress Monitoring 

Plan). The District splits both summer and fall training sessions by elementary and 

secondary level. 

The Student Compliance Coordinator at District D leads four training sessions in the 

summer and early fall. Each session focuses on a different set of school stakeholders 

involved in the District’s intervention system (i.e., counselors, principals and other 

administrators, and all office staff). The first three sessions cover state truancy law 

and Title IX. The fourth session, designed specifically for attendance specialists, 

explores the details of the District’s tiered intervention system. 

Supplement Trainings with Other Outreach to Maintain 
Awareness  

Contacts conduct regular outreach to school sites to maintain awareness of 

attendance policies and performance. For example, the Continuous Improvement 

Director at District C emails leaders at schools with attendance updates throughout 

the year, comparing that individual school’s current attendance rate to the previous 

year. 

Meanwhile, District B’s Student Services Specialist sends emails to administrators at 

schools, which ask them to focus on specific students approaching chronic absentee 

status. The Student Services Specialist also delivers pamphlets with information on 

the district’s absenteeism intervention system to each school site. 

 

 
 
 
 
 
 

 
 
 
 
 
 
 

 

Communicating 

Expectations 

In its training 
sessions, District C 
emphasizes how to 
use data to improve 
attendance. 
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5) Research Methodology 

Leadership at a member district approached the Forum with the 

following questions: 

• What percentage of the student population experiences chronic absenteeism? 

• What are the most common causes of chronic absenteeism among students 

across the system? How do they differ by grade level? 

• What universal support systems, services, or plans do districts implement to 

address chronic absenteeism? 

• What proactive measures to districts take to prevent chronic absenteeism? 

• Do services vary based on the cause of chronic absenteeism? If so, what 

prevention-focused strategies have been implemented to address specific causes? 

• Who within the district directs these initiatives?  

• How do districts communicate specific actions and expectations to school 

administrators? 

• What external partnerships have districts formed to respond to chronic 

absenteeism? 

• How do districts assess the effectiveness of their system wide intervention plans? 

• What district-level strategies have been most successful in reducing chronic 

absenteeism? 

 

The Forum consulted the following sources for this report: 

• EAB’s internal and online research libraries (eab.com) 

• The Chronicle of Higher Education (http://chronicle.com) 

• National Center for Education Statistics (NCES) (http://nces.ed.gov/) 

• “Chronic Absenteeism in the Nation’s Schools.” U.S. Department of Education. 

Accessed August 28, 2017. 

https://www2.ed.gov/datastory/chronicabsenteeism.html 

• Compassionate Schools Project. Accessed, August 28, 2017. 

http://www.compassionschools.org/ 

 

 

 

 

 

 

 

 

 

 

 

Project 

Challenge 

Project 

Sources 

http://nces.ed.gov/
https://www2.ed.gov/datastory/chronicabsenteeism.html
http://www.compassionschools.org/
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The Forum interviewed student services leaders, compliance coordinators, and 

directors of continuous improvement at the following districts: 

A Guide to Districts Profiled in this Brief 

School District Location 
Approximate 
Enrollment (Students/Schools) 

District A South 25,000 / 41 schools 

District B Pacific West 25,600 / 37 schools 

District C South 26,000 / 31 schools 

District D Pacific West 29,000 / 57 schools 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Research 

Parameters 
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Appendix: Accountability Plans 

 

Instructions 

Equip your interventionists with this tool to record the reason for a student’s absences, and the planned strategy 
to improve their attendance. Interventionists should update these documents with notes on a student’s 

performance and progress toward the agreed upon goal. Intervention strategies and their frequency can be 
updated throughout the process if necessary. 

 

 

 

 

 

 
Accountability Plan 

School Name 

Student:    Plan Year:    Status: 

Content Area: Attendance 

Trigger/Reason for plan: Student has missed X days of school 

Hypothesis: Student has missed X days of schools because...  

Intervention Strategy: 

Frequency:  

Goal: 

 

Progress Data 

Date Comments/Notes 

  

  

  

  

  

  

  

  

 

 

 

 

 


