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LEGAL CAVEAT 

EAB Global, Inc. (“EAB”) has made efforts to 
verify the accuracy of the information it 
provides to members. This report relies on 
data obtained from many sources, however, 
and EAB cannot guarantee the accuracy of 
the information provided or any analysis 
based thereon. In addition, neither EAB nor 
any of its affiliates (each, an “EAB 
Organization”) is in the business of giving 
legal, accounting, or other professional 
advice, and its reports should not be 
construed as professional advice. In 
particular, members should not rely on any 
legal commentary in this report as a basis for 
action, or assume that any tactics described 
herein would be permitted by applicable law 
or appropriate for a given member’s situation. 
Members are advised to consult with 
appropriate professionals concerning legal, 
tax, or accounting issues, before 
implementing any of these tactics. No EAB 
Organization or any of its respective officers, 
directors, employees, or agents shall be liable 
for any claims, liabilities, or expenses relating 
to (a) any errors or omissions in this report, 
whether caused by any EAB organization, or 
any of their respective employees or agents, 
or sources or other third parties, (b) any 
recommendation by any EAB Organization, or 
(c) failure of member and its employees and 
agents to abide by the terms set forth herein. 

EAB is a registered trademark of EAB Global, 
Inc. in the United States and other countries. 
Members are not permitted to use these 
trademarks, or any other trademark, product 
name, service name, trade name, and logo of 
any EAB Organization without prior written 
consent of EAB. Other trademarks, product 
names, service names, trade names, and 
logos used within these pages are the 
property of their respective holders. Use of 
other company trademarks, product names, 
service names, trade names, and logos or 
images of the same does not necessarily 
constitute (a) an endorsement by such 
company of an EAB Organization and its 
products and services, or (b) an endorsement 
of the company or its products or services by 
an EAB Organization. No EAB Organization is 
affiliated with any such company. 

IMPORTANT: Please read the following. 

EAB has prepared this report for the exclusive 
use of its members. Each member 
acknowledges and agrees that this report and 
the information contained herein (collectively, 
the “Report”) are confidential and proprietary 
to EAB. By accepting delivery of this Report, 
each member agrees to abide by the terms as 
stated herein, including the following: 

1. All right, title, and interest in and to this 
Report is owned by an EAB Organization. 
Except as stated herein, no right, license, 
permission, or interest of any kind in  
this Report is intended to be given, 
transferred to, or acquired by a member. 
Each member is authorized to use this 
Report only to the extent expressly 
authorized herein. 

2. Each member shall not sell, license, 
republish, distribute, or post online or 
otherwise this Report, in part or in whole. 
Each member shall not disseminate or 
permit the use of, and shall take 
reasonable precautions to prevent such 
dissemination or use of, this Report by (a) 
any of its employees and agents (except 
as stated below), or (b) any third party. 

3. Each member may make this Report 
available solely to those of its employees 
and agents who (a) are registered for the 
workshop or membership program of 
which this Report is a part, (b) require 
access to this Report in order to learn 
from the information described herein,  
and (c) agree not to disclose this Report  
to other employees or agents or any third 
party. Each member shall use, and shall 
ensure that its employees and agents use, 
this Report for its internal use only. Each 
member may make a limited number of 
copies, solely as adequate for use by its 
employees and agents in accordance with 
the terms herein. 

4. Each member shall not remove from this 
Report any confidential markings, 
copyright notices, and/or other similar 
indicia herein. 

5. Each member is responsible for any 
breach of its obligations as stated herein 
by any of its employees or agents. 

6. If a member is unwilling to abide by any  
of the foregoing obligations, then such 
member shall promptly return this Report 
and all copies thereof to EAB. 
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1) Executive Overview 

Administrators review results from the first administration of the State of 

Texas Assessment of Academic Readiness (STAAR) to identify possible 

accelerated instruction program (AIP) participants. Contacts at District A, 

District B, District C, and District E explain that administrators use the first STAAR 

scores to create a preliminary list of students to attend AIPs. While many students 

will pass the second test administration and will not need to attend summer 

remediation programs, administrators benefit from the additional time to recruit 

teachers, plan curriculum, and communicate with parents and students. 

Administrators at District C recruit instructional coaches to teach AIPs and 

offer pay increases to all participating staff members. Administrators at all 

profiled districts recognize that they must staff AIP classrooms with strong teachers 

due to students’ increased support needs. Administrators at District C ask 

instructional coaches to teach AIP classes. These staff members are tenured 

educators excited to return to the classroom over the summer. Furthermore, all 

teachers and staff who lead AIP classrooms receive additional compensation for 

participation.  These strategies allow administrators to incentivize their top teachers 

to lead AIP classes.  

District and school leadership call students’ homes to speak with impacted 

students and parents about AIP participation. Administrators at all profiled 

districts send written communications to parents of targeted students explaining the 

value of AIPs. However, contacts recognize that parents often require additional 

explanation and multiple reminders to ensure their children attend a program. As a 

result, contacts at District B, District D, and District E ask district staff, school 

principals, and teachers to call the homes of students who fail the STAAR. Once AIPs 

begin, staff at profiled districts call home whenever students miss a day to emphasize 

the importance of AIPs and encourage them to return the next day.  

At District A and District C, administrations extend AIPs to run through the 

third STAAR administration. Administrators at District A and District C start AIPs 

soon after the end of the academic year and continue programming through the third 

STAAR administration date. In contrast AIPs at District D run for only five to seven 

days. Contacts at District A explain that district leaders extended AIPs after feedback 

from principals that students would attend the AIP but not the third exam 

administration. The schedule structure maximizes students’ preparation time and 

makes it easy for them to complete the test.  

 

  

Key 

Observations 
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2) Student and Staff Selection 

Accelerated Instruction Programs Target Students Who 

Fail Texas State Assessments 

Texas students in grades three through twelve must take State of Texas Assessments 

of Academic Readiness (STAAR) to measure progress towards state readiness 

standards.1 Middle school students in fifth and eighth grade must pass grade-level 

reading and mathematics exams to progress into the next grade. High school 

students must pass STAARs in English, mathematics, science, and social studies to 

graduate.  

Students have three opportunities to pass their exams. Students continue to the 

second or third iterations of the exam if they failed the previous administration. The 

first two STAAR administrations occur during the academic year, while the third 

occurs over the summer.  

Students who fail the second STAAR administration must attend a summer 

accelerated instruction program (AIP) to prepare for the third administration of the 

exam. School districts offer middle school summer remediation programs and high 

school end of course (EOC) programs for students who fail the second administration. 

EOC and middle school remediation program teachers provide students with targeted 

training to pass the summer STAAR administration. Although AIPs are technically 

mandatory for all students who do not pass the second STAAR administration, district 

administrators lack attendance enforcement, making it difficult for districts to achieve 

high attendance rates. 

Approximate STAAR Administration Timeline2 

 

 

 

 

Administrators Use Results from First STAAR 

Administration to Identify Possible AIP Participants 

Administrators at District A, District C, and District E review the first STAAR results 

to create an initial list of possible AIP participants. Students who fail the first 

administration receive additional interventions during the school year, and many pass 

the second administration. However, because the second STAAR administration 

occurs in May, administrators lack sufficient time to notify parents or hire AIP staff 

based on data from the second exam administration. Therefore, administrators use 

the first test results to create early projections for student participation and staff 

needs. 

Contacts at District C review historical AIP enrollment and first administration test 

results to develop initial student enrollment projections and staffing needs for the 

 
1) “STAAR Resources.” Texas Education Agency.https://tea.texas.gov/student.assessment/staar/. Accessed 26 November 2018.  
2) “Testing Calendars”. Texas Education Agency ”https://tea.texas.gov/student.assessment/calendars/. Accessed 26 November 2018.   

Student 

Identification 

December 

First Administration 

June 

Third Administration 

May 

Second Administration 

March – May 
Students who fail receive 
additional in-school support  

 June 
Students who fail 
attend AIPs 

Texas school districts 
include both EOC 
programs and middle 
school remediation 
programs under the 
umbrella of AIPs. For 
the purposes of this 
report, we will use 
“AIP” to refer to both 
EOC programs and 
middle school 
remediation 
programs. 

 

https://www.eab.com/
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summer. Administrators then ask teachers to apply for summer school positions and 

contact parents of students who may need to attend AIPs. 

At District B and District C, district level staff send a list of potential participants to 

school counselors. Individual school counselors then review students’ exam results to 

identify and manage the communication and registration processes. Administrators at 

District D also ask teachers and school specialists to review individual student 

results. When teachers review scores, they can provide additional commentary and 

context for a student’s performance.  

 

 

 

 

 

 

Consider Emphasizing the AIP Mission to Recruit 

Teachers for Summer School 

At all profiled school districts, teachers apply for summer school positions. School 

principals or district-level staff email teachers to solicit applications for summer 

programs. Given the variety of summer programs at many school districts (e.g., 

credit recovery programs, acceleration programs for top students) teachers often 

express less enthusiasm to teach AIPs. In comparison to other summer school 

programs, AIPs are shorter and focus on test preparation. AIP teachers therefore earn 

less pay than other summer school staff and work with especially challenging 

students. 

That said, in order to support struggling students, district administrators at District 

B, District C, and District D emphasize that top teachers should staff AIPs. 

Administrators at District C work with school principals to identify top-performing 

teachers and recruit them for AIPs. Contacts at District D explain that administrators 

convince teachers to staff AIPs by highlighting the mission to support those students 

who need the most assistance.  

Instructional Coaches at District C and District D Teach 
AIP Classes 

At District C, former top teaches move into instructional coach positions. These 

individuals are tenured educators but no longer work directly with students. 

Administrators approach these instructional coaches to teach AIPs and frame it as a 

chance to get back into the classroom. Instructional coaches feel excited to return to 

classroom teaching. Furthermore, these individuals possess deep content knowledge 

and teaching expertise, serving as a valuable staffing resource.  

Similarly, at District D, administrators recruit content specialists to staff summer 

AIPs. They recruit content specialists first and then solicit additional high-performing 

teachers to fill their staffing requirements. 

Teacher 

Recruitment 

District E Administrators Invite Select Seventh Grade 

Students to Middle School Remediation Programs  

While eighth grade students who fail the STAAR must attend remediation 
programs, administrators at District E also invite a group of seventh grade 
students to attend their summer AIP. Administrators review seventh grade STAAR 
results and invite students who struggled on the exam to attend a summer AIP for 
additional test preparation. By inviting seventh grade students, administrators 
proactively provide struggling students with STAAR preparation and support. When 
those students take the first eighth grade STAAR, they are more prepared to 
succeed. 

In 2015 
administrators at 
District C also 
began to offer 
increased pay for 
teachers and 
instructional coaches 
who staff AIPs. 
District 
administrators found 
the additional 
compensation to be 
an effective tool to 
attract top teachers 
to staff AIPs.  
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New Teachers May Benefit from AIP Teaching Positions  

When administrators at District E need to recruit additional teachers for AIPs, they 

approach less tenured teachers within the district. Contacts explain that new teachers 

tend to be enthusiastic, dedicated to their students, and open to trying innovative 

teaching strategies. Furthermore, these individuals feel motivated to improve their 

teaching. As a result, administrators frame AIPs as additional skill-building 

opportunities. 

 

 

 

 

  

https://www.eab.com/
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3) AIP Preparation 

District Administrators Use Multiple Channels to 

Communicate Both with Students Who Fail the STAAR and 
their Parents 

District administrators rely on email and physical mail to initially notify students and 

parents about STAAR performance and AIP attendance. District administrators create 

form letters and emails for school administrator use. 

Elements of a Successful AIP Form letter 

 

 

Explain the purpose of the AIP. Include specific information about the 
individual students’ STAAR results if available. 

 

Provide detailed information about AIP dates and address basic logistical 
questions (i.e. transportation, meals, third administration test dates).  

 

Customize the letter to include school-specific information and include 
contact information for parents to follow up with questions.  

Contacts at District A explain that most school communication, especially at the 

middle school level, occurs through traditional mail. Therefore, administrators 

communicate STAAR results and encourage AIP participation through mail. However, 

District A and District D administrators use email in addition to physical mail to send 

communication for high school AIP programs.  

Benefits of Email and Mail Communications 

 

Physical Mail 

• Parents expect physical mail for school communications.  

• Physical mail serves as a formal and official method of communication. 

 

Email 

• Administrators can easily send parents multiple reminders. 

• Administrators can include links to online registration.  

Personalized Phone Calls Ensure Parents and Students 
Understand Program Details 

Administrators at all profiled districts recognize that written communications fail to 

reach many students eligible to attend AIPs. As a result, district and school 

administrators dedicate significant time to personal follow-up with parents and 

students about AIPs and their options for success. 

At District E, district administrators divide lists of targeted students between district 

administrators, principals, and other administrators and call each student’s home. 

District administrators approach all phone calls with a positive attitude and faith in 

the individual student. Administrators frame AIPs as a tool to ensure that students 

will pass third administration of the exam, rather than presenting AIPs as a 

punishment. 

Notification  

https://www.eab.com/
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Contacts at District B explain that parents of AIP students often do not understand 

the program. Administrators dedicate time to communicate individually with parents 

to explain the details regarding AIPs. When District D administrators contact 

students and parents, they ask parents to verbally commit to specific AIP sessions. If 

a student knows in advance of scheduling conflicts, administrators will note the 

conflicts upon registration. Teachers then plan around a student’s absence. 

Administrators emphasize that they work around a family’s schedule in order to give a 

student as much preparation as possible before the third STAAR administration.  

Administrators at District C and District E Delegate AIP 

Registration to School-Level Staff 

At District C, central district administrators provide training and guidance to 

principals and counselors, but school counselors manage the AIP registration process. 

Each counselor works with a group of students throughout the year. Of those 

students, a small subset requires summer remediation. Due to the small size of this 

group of students, counselors can dedicate the time to contact all impacted students 

and families.  

AIP Registration process at District C 

    

 

     

District 
administrators 
train 
counselors.  

Counselors 
identify 
students for AIP 
participation. 

 

Students and 
parents receive 
written 
communication 
about AIPs.  

Parents and 
counselors 
attend a 
student success 
conference and 
register for an 
AIP. 

Students arrive 
for their AIP 
and receive 
their specific 
schedule. 

  

Registration  

Automated Phone Calls at District D Scale Contact to 
Impacted Families 

After district Leaders at District D send mail communications, administrators 
send mass calls to impacted students and parents. District administrators 
create a template and share it across all schools. Principals then use the 
template to record a customized call with information specific to their school. 
An automated system then calls all impacted students’ homes.  

Counselors also 
determine if they 
want to offer a 
student additional 
summer enrichment 
programs (e.g. credit 
recovery). 

https://www.eab.com/
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Contacts at District E explain that the Grade 

Placement Committee (GPC) manages AIP 

identification and registration for eighth grade 

students.3 The GPC Chair organizes a preliminary 

parent meeting with students who do not pass 

the first STAAR administration.  

The GPC meeting serves as the optimal time to 

register students because the parent meets with 

a team of school staff to discuss their student’s 

progress. Administrators explain AIP details and 

confirm with parents that their child will attend. 

While students in other grades must go through a 

separate registration process, GPCs allow 

administrators to ensure registration and 

attendance for eighth graders specifically. 

Online Registration Eliminates Paperwork for 
Administrative Staff 

Parents of students at District B and District D register for high school AIPs online. 

Parents receive an email notifying them about the programs which includes a link to 

register for the appropriate AIP. District A administrators use a similar online 

registration process for high school AIPs. Administrators use electronic survey 

programs (e.g., Google Forms, SignUpGenius) where parents can select the sessions 

their child will attend.  

Contacts explain that administrators prefer online registration because it decreases 

the volume of paperwork district staff must process. However, administrators at 

District A explain that they opt for paper registration for middle school parents 

because most important school communications occur through mail. While online 

registration may be the preferable process for school and district staff, administrators 

nonetheless recognize they must plan for additional follow up communication to 

ensure students attend AIPs.  

Content Specialists Craft AIP Curricula to Align with 
STAAR Preparation Needs 

Content specialists at District B and District A lead AIP curriculum development. At 

District C, teaching and learning specialists develop summer acceleration guides 

during the academic year. The guides include state learning standards, lesson plans, 

and recommended teaching strategies for AIP instructors. Because AIPs focus on 

STAAR preparation, teaching and learning specialists provide more prescriptive 

recommendations to teachers than they do during the academic year. 

Curriculum coordinators at District B take a similar approach to AIP preparation. The 

district summer school coordinator meets with curriculum coordinators in January to 

begin summer program content development. 

 

 

 

 
3) Grade Placement Committees determine progression from middle school and high school as mandated by the Texas Education Agency. 

More information can be found at https://tea.texas.gov/student.assessment/ssi/.  

GPC Composition 

 

Parent 

 

Grade Placement 
Committee Chair  

 

Math and/or Reading 
General Education 
Teacher 

 

Special Education 
Teachers 

Teacher 

Preparation 

https://www.eab.com/
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AIP Curriculum Planning at District B 

 

Curriculum 
Development   

 

Teacher Training 

 

Curriculum Delivery 

 

 

 

Curriculum 
coordinators determine 
AIP content and 
purchase any 
necessary materials. 

 

AIP teachers attend 
trainings after school in 
April and May to 
discuss AIP curriculum 
plans.  

 

Teachers deliver 
content to students. 

Consider Offering AIP Teachers Dedicated Professional 

Development and Preparation Time 

AIPs at District A begin on the Tuesday after school ends and administrators 

schedule a teacher professional development day for the day prior.  

Teachers spend the first half of the day with content coordinators and grade-level 

colleagues to plan the content they will cover during the AIP. Teachers attend a 

schoolwide faculty meeting and prepare individually for their AIP classes during the 

second half of the day.  

Contacts believe the professional development day helps teachers relax and regroup 

after the end of the school year. The planning time allows them to feel organized and 

energized before their AIP students to arrive later in the week. 

 

 

 

 

 
 

 

  

Teachers at District D Review Individual STAAR Scores 
Prior to AIPs 

Administrators at District D share STAAR results with AIP instructors 
before the start of the program. Administrators ask teachers to review 
the individual scores of the students in their classes and identify any 
specific areas of weakness. Contacts explain that reviewing results allows 
teachers to customize lesson plans and prioritize topics where students 
need the most support. 

 

  

https://www.eab.com/
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Administrators Customize Schedules Based on Individual 
District Preferences 

Contacts at all profiled districts explain that dates for the third STAAR administration 

dictate when they offer summer AIPs. 

AIP Schedules at Profiled Districts 

School District Schedule Summary 

District A 
AIPs run from the first Tuesday after the end of school through the 

end of the third STAAR administration. 

District B 
AIPs run for 15 days from 7:30am to 1:45pm. Programming runs all 

day regardless of individual student performance. 

District C 
AIPs run for three weeks from 9:00am to 1:00pm through the end of 

the third STAAR administration. 

District D 
AIP length varies by school. Programming runs for five to seven 

days. Students attend for either half or full day sessions depending 

on their individual remediation needs and scheduling conflicts. 

District E 
AIPs run for 13 days from 8:00am to 3:15pm for high school 

students. High schoolers in credit recovery also attend AIP courses. 

Middle school AIPs run from 8:00am to 12:00pm.  

 

AIP programs at District A and District C run through the third STAAR 

administration. Contacts at District A explain that previously, their AIP ended before 

the third STAAR administration. Administrators observed that some students would 

attend the AIP but not return to school to take the test. As a result, administrators 

extended the AIP schedule to run through the end of the third testing period. This 

schedule maximizes a students’ preparation hours and makes it simple for them to 

take the test. 

Administrators at District E and District B Maximize 

Classroom Instructional Time for Students During AIPs 

At District B, administrators always schedule students for a full day of AIP courses. If 

a student already passed one or more STAAR subjects, administrators use the full day 

to focus on the subject where the student failed. For example, a middle school 

student who passes reading but not math receives a full day of math remediation 

during the AIP. Teachers use the entire school day to provide even more instruction 

and support for those students. Students then complete additional online trainings or 

practice to develop thorough comprehension of content. Simultaneously, when every 

student comes for a full day, it simplifies scheduling and transportation logistics. 

Administrators at District E also provide credit recovery options for students enrolled 

in a high school EOC remediation program. If a student fails the STAAR and the high 

school course, a student can recover credit through participation in the EOC program. 

If a student participates in all AIP classes and completes all required assignments, 

he/she may earn a 70 percent as a grade in the high school course. This policy 

encourages students to participate in the AIP and provides an option for them to 

progress to the next grade level for the following academic year. 

Scheduling 

https://www.eab.com/
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District D Administrators Create Flexible AIP Attendance 

Policies  

Recognizing students and parents often face schedule conflicts over the summer, 

administrators at District D strive to make the AIP schedule and STAAR preparation 

as flexible as possible.  

Prior to student registration, administrators create detailed schedules of the content 

teachers will cover at each grade level. Also, administrators often will ask teachers to 

repeat content covered in the morning later in the afternoon. Students then sign up 

for time slots based on the specific lessons where they need support and their 

personal schedules. 

In addition, administrators share the lesson materials with students unable to attend 

the AIP or certain sessions. If a student wishes to prepare for the third administration 

independently, teachers and administrators provide worksheets and other class 

materials used in AIP classes.  

https://www.eab.com/
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4) Implementation and Assessment 

Ensure Students Recognize Teachers and Staff at AIP 

Campuses to Ease Transition into Programming 

Because only select middle school and high school campuses host middle school and 

EOC remediation at District C, students may attend AIPs at an unfamiliar campus. To 

mitigate administrative issues and to increase student comfort in new environments, 

administrators from all campuses attend the first day of AIPs.  

When students arrive at a different high school or middle school, they will recognize 

their own principal and/or counselors. Those familiar school administrators help to 

determine a student’s schedule and troubleshoot individual issues that arise.  

Administrators Call Home When a Student Misses a Day 
of AIP 

Contacts at all profiled districts report low attendance rates at AIPs. At District A, 

contacts estimate that approximately 70 percent of middle school students and 50 

percent of high school students who should attend AIPs attend the summer program. 

At District C, approximately 40 percent of targeted high school students attend, and 

at District D 25 percent of targeted high school students attend. Contacts report 

slightly higher rates of attendance at middle school programs. They attribute lower 

high school AIP attendance rates to students’ additional obligations over the summer. 

After a student registers and indicates that he/she plans to attend an AIP, teachers 

and administrators take a proactive approach to ensure he/she arrives. For example, 

at District B, administrators send automated phone calls home every day the week 

before AIPs. Continuous outreach ensures families cannot forget their students’ 

obligations. 

Once the AIP begins, administrators work to ensure that students attend every day of 

programming. At District A and District E, administrators record attendance. Any 

student who misses a day receives a call from an administrator asking to explain their 

absence and to confirm that they will return for the next scheduled session. For high 

school students at District A, administrators ask the subject area teachers to call their 

students in the event that students are absent. Individual teacher communication 

serves as a personal and compelling way to bring students back into the classroom.  

Small Class Sizes Allow Teachers to Personalize 
Instruction 

Across all profiled districts, administrators keep AIP class sizes small to provide 

students personalized training and support. Teachers and administrators at District D 

emphasize small group work during AIP sessions. Small groups within a small class 

allow students to engage with the material and help each other to master content. 

At District E, teachers emphasize face-to-face instructional time over online 

coursework. Contacts believe that time with a certified teacher serves as one of the 

greatest benefits of AIPs. Therefore, contacts at District E believe that students 

should engage with their teachers rather than complete online exam preparation 

while in class.  

Attendance 

Course 

Content 
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Similarly, administrators at District C consider each student’s individual learning 

style when they determine the amount of online programming given to a student over 

the summer. Teachers recognize that online coursework only works for some 

students. Administrator prioritize the most personalized instructional methods to 

maximize student learning and engagement throughout the AIP. 

Classroom Observations at District B provide AIP 

Instructors with Coaching and Feedback 

In 2016, administrators at District B began to conduct classroom observations 

during AIPs. Contacts explain that teachers participate in observation and coaching 

during the academic year, so they extend the observational model to summer 

programs as well. Furthermore, given the condensed timeline of AIPs and the 

pressure for students to succeed, teachers must be effective as possible during these 

programs. This high-pressure context underscores the importance of effective teacher 

feedback. 

Components of Teacher Observation and Feedback Process at District 

B 

 

 Administrator 
Observation 

Summer school principals and other campus level 
administrators observe classroom teachers during AIP 
school days. 

 Teacher 
Feedback 

Students leave AIPs at 2:40pm while teachers stay until 
3:00pm. Administrators use the end of the day to meet 
with individual teachers to provide coaching and 
feedback. 

 
Implementation AIP teachers adjust their lessons using administrator 

feedback. 

AIPs Lead to Moderate Improvements in STAAR 
Performance 

District-level administrators at all profiled districts recognize the limitations of AIPs. 

Most importantly, administrators must work around the third test administration 

dates, thus limiting the time available for students to prepare for the exam. That said, 

some students do demonstrate improvements after the additional instruction time 

before the third STAAR administration. Contacts at District A and District C note 

that STAAR results improve as a result of AIP attendance. Administrators at District A 

compare AIP attendance rates to STAAR results. At the high-school level, 

administrators find that performance on the third STAAR administration increases 

with increased AIP attendance.  

In comparison, anecdotally, contacts at District E have not seen noticeable 

improvements in exam performance due to AIP attendance. Contacts at District D 

believe that the small student sample sizes and changing instructors year after year 

make it very challenging to measure the benefits of these programs.  

Program 

Assessment 
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Debriefing Sessions at District A Allow Administrators to 

Improve Elements of AIPs 

Administrators at District A host debriefing meetings at the end of the summer to 

discuss AIPs. District administrators hold one-hour meetings with groups of principals 

by school level (i.e., separate meetings for high school principals, middle school 

principals, and elementary school principals) to discuss what aspects of the program 

went well and to solicit ideas for changes. Contacts highlight that administrators 

adjusted the AIP schedule to run through the third STAAR administration as a direct 

result of principal feedback. Principals appreciate the opportunity to share the 

challenging elements of AIPs and give suggestions for changes.  
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5) Research Methodology 

Leadership at a member institution approached the Forum with the 

following questions: 

• How do contact districts schedule AIPs?  

– How many days are AIPs at contact districts? 

– What times do students meet for AIPs at contact districts? 

• How do administrators at contact districts staff AIPs? 

• How do contact districts identify students to participate in AIPs? 

• How do contact districts communicate AIP participation requirements to students 

and parents? 

• What percentage of required students attend AIPs?  

– What strategies do contact districts use to increase initial student attendance at 

AIPs?  

– What strategies do contact districts use to maintain student attendance during 

AIPs? 

– What methods do contact districts use to deliver instructional content to 

students in AIPs?  

• How do contact districts differentiate programming to students of grade levels 

and needs?  

– What specific content, teaching strategies, or activities, do program 

administrators use to prepare students for the summer Texas state 

assessment? 

– What metrics do contact districts use to measure the success of AIPs?  

• Have administrators seen an increase in the number of students who pass the 

summer administration of the state assessment after attending AIPs? 

• What major challenges do contact districts face in the implementation of AIPs? 

• What strategies do contact districts use to maintain the ongoing effectiveness of 

AIPs each year? 

The Forum consulted the following sources for this report: 

• EAB’s internal and online research libraries (eab.com) 

• National Center for Education Statistics (NCES) (http://nces.ed.gov/) 

• Texas Education Agency (TEA) (tea.texas.gov) 

The Forum interviewed Directors of Assessment and Summer School.  

A Guide to Institutions Profiled in this Brief 

District Location Approximate District Enrollment 

District A Texas 21,000 

District B Texas 63,000 

District C Texas 159,000 

District D Texas 51,000 

District E Texas 39,000 

Project Challenge 

Project Sources 

Research 

Parameters 
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