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LEGAL CAVEAT 

EAB Global, Inc. (“EAB”) has made efforts to 
verify the accuracy of the information it 
provides to members. This report relies on 
data obtained from many sources, however, 
and EAB cannot guarantee the accuracy of 
the information provided or any analysis 
based thereon. In addition, neither EAB nor 
any of its affiliates (each, an “EAB 
Organization”) is in the business of giving 
legal, accounting, or other professional 
advice, and its reports should not be 
construed as professional advice. In 
particular, members should not rely on any 
legal commentary in this report as a basis for 
action, or assume that any tactics described 
herein would be permitted by applicable law 
or appropriate for a given member’s situation. 
Members are advised to consult with 
appropriate professionals concerning legal, 
tax, or accounting issues, before 
implementing any of these tactics. No EAB 
Organization or any of its respective officers, 
directors, employees, or agents shall be liable 
for any claims, liabilities, or expenses relating 
to (a) any errors or omissions in this report, 
whether caused by any EAB organization, or 
any of their respective employees or agents, 
or sources or other third parties, (b) any 
recommendation by any EAB Organization, or 
(c) failure of member and its employees and 
agents to abide by the terms set forth herein. 

EAB is a registered trademark of EAB Global, 
Inc. in the United States and other countries. 

Members are not permitted to use these 
trademarks, or any other trademark, product 
name, service name, trade name, and logo of 
any EAB Organization without prior written 
consent of EAB. Other trademarks, product 
names, service names, trade names, and 
logos used within these pages are the 
property of their respective holders. Use of 
other company trademarks, product names, 
service names, trade names, and logos or 
images of the same does not necessarily 
constitute (a) an endorsement by such 
company of an EAB Organization and its 
products and services, or (b) an endorsement 
of the company or its products or services by 
an EAB Organization. No EAB Organization is 
affiliated with any such company. 

IMPORTANT: Please read the following. 

EAB has prepared this report for the exclusive 
use of its members. Each member 
acknowledges and agrees that this report and 
the information contained herein (collectively, 
the “Report”) are confidential and proprietary 
to EAB. By accepting delivery of this Report, 
each member agrees to abide by the terms as 
stated herein, including the following: 

1. All right, title, and interest in and to this 
Report is owned by an EAB Organization. 
Except as stated herein, no right, license, 
permission, or interest of any kind in  
this Report is intended to be given, 
transferred to, or acquired by a member. 
Each member is authorized to use this 
Report only to the extent expressly 
authorized herein. 

2. Each member shall not sell, license, 
republish, distribute, or post online or 
otherwise this Report, in part or in whole. 
Each member shall not disseminate or 
permit the use of, and shall take 
reasonable precautions to prevent such 
dissemination or use of, this Report by (a) 
any of its employees and agents (except 
as stated below), or (b) any third party. 

3. Each member may make this Report 
available solely to those of its employees 
and agents who (a) are registered for the 
workshop or membership program of 
which this Report is a part, (b) require 
access to this Report in order to learn 
from the information described herein,  
and (c) agree not to disclose this Report  
to other employees or agents or any third 
party. Each member shall use, and shall 
ensure that its employees and agents use, 
this Report for its internal use only. Each 
member may make a limited number of 
copies, solely as adequate for use by its 
employees and agents in accordance with 
the terms herein. 

4. Each member shall not remove from this 
Report any confidential markings, 
copyright notices, and/or other similar 
indicia herein. 

5. Each member is responsible for any 
breach of its obligations as stated herein 
by any of its employees or agents. 

6. If a member is unwilling to abide by any  
of the foregoing obligations, then such 
member shall promptly return this Report 
and all copies thereof to EAB. 
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1) Executive Overview 

 

Administrators at most profiled low-incidence districts provide English 

language (EL) services at all school sites. For example, administrators at 

District I, where English language learners (ELLs) make up four percent of the total 

student population, offer EL services at all sixteen elementary, middle, and high 

school sites. Contacts cite an inclusive culture of community-based schools as the 

rationale behind providing EL services at all schools. In contrast, administrators at 

two profiled districts, District B and District E provide EL services at select school 

sites, to consolidate resources. If administrators aim to expand EL services at the 

district, they should leverage existing learning facilities, such as shared classrooms 

and the school library. 

All profiled districts provide pull-out services, push-in services, or a 

combination of both to serve ELLs. Administrators at some districts primarily 

reserve pull-out services (i.e., ELLs leave the general education classroom to work 

with the EL teacher in a small group setting) for ELLs with the lowest English level 

proficiency. For example, at District A, EL teachers reserve pull-out services for 

students who identify as entering or emerging English speakers, based on the World-

class Instructional Design Association (WIDA) Consortium's classification. In 

contrast, EL teachers at District C and District H primarily use the push-in model 

(i.e., EL teacher supports ELLs in the general education classroom). Contacts report 

that the push-in model fosters inclusive classrooms by allowing ELLs to participate in 

the general education classroom. 

Administrators at District I implement academic support and enrichment 

programming for ELLs to build a supportive school culture. Administrators at 

District I establish after-school programming specifically for ELLs, such as a 

homework club, study skills workshop, or state assessment preparation. During the 

summer, administrators also offer ELLs a four-week-long, half-day enrichment 

program focused on building vocabulary, background knowledge, and overall 

language acquisition—ultimately preparing ELLs for the upcoming school year. For 

high school ELLs, summer programming emphasizes postsecondary education 

awareness and readiness through activities such as college visits and workshops on 

the college application process.  

Provide EL professional development to general education teachers to 

ensure that all teachers learn strong instructional practices for ELLs. By doing 

so, administrators ensure that general education teachers, even if they do not have 

the English as a Second Language certification, understand how to support ELLs in 

the classroom. For example, at District B, the EL coordinator offers a one-day 

summer workshop for all teachers. In the workshop, the EL coordinator shares district 

demographic data to demonstrate the diversity in cultural backgrounds and English 

language levels represented by the ELLs, reviews research-based strategies for 

teaching ELLs, and facilitates practice of strategies. At District A, EL teachers offer a 

weekly 90-minute class on ELL best practices to all teachers in the district and follow 

up with implementation support in the classroom. 

In this report, low-
incidence district 
refers to a district 
with an ELL 
population of 5.0 
percent or less of 
the total student 
body.  

Key 

Observations 

https://www.eab.com/
https://wida.wisc.edu/assess/access
https://wida.wisc.edu/assess/access
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2) EL Programming 

Low-Incidence Districts Face Unique Challenges When 

Serving ELLs  

English language learners (ELLs) represent the fastest growing segment of students 

in U.S. public schools. For example, the ELL population in states with the highest 

growth rates between 1993 and 2004 (i.e., Indiana, South Carolina, North Carolina, 

Tennessee, Georgia) increased by at least 400 percent.1 Contacts at several profiled 

districts note increasing numbers of ELLs in recent years. For example, contacts at 

District B report a 20 percent increase in ELL enrollment every year in the last four 

years.  

In addition, ELLs represent a highly heterogeneous group of students who have 

diverse language backgrounds, English language levels, socioeconomic backgrounds, 

content knowledge, and educational needs.2 Even at most profiled, low-incidence 

districts, there is no dominant native language spoken by ELLs. At District I, ELLs 

together speak at least 40 different languages. At District H, ELLs together speak 80 

languages. 

Contacts at multiple profiled districts note the challenge of serving ELLs in low-

incidence districts, where ELLs make up a small percentage (i.e., less than five 

percent) of the total school population. Administrators at low-incidence districts 

typically possess a limited budget for EL programming. For example, administrators 

may not have the funds to hire a district-level English language (EL) director. 

Research highlights the unique challenges faced by low-incidence districts3, which 

inform the practices that profiled low-incidence districts employ when serving ELLs.  

  

 
1) Goldenberg, Claude. “Improving Achievement for English Learners: Conclusions from 2 Research Reviews.” Colorín Colorado. Accessed 

August 8, 2019. http://www.colorincolorado.org/article/improving-achievement-english-learners-conclusions-2-research-reviews. 
2) “English Language Learners.” National Council of Teachers of English, 2008. 

http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBrief.pdf 
3) De Cohen, Clemencia Consentino, Nicole Deterding, Beatriz Chu Clewell. “Who’s Left Behind? Immigrant Children in High and Low LEP 

Schools.” The Urban Institute, 2005. https://files.eric.ed.gov/fulltext/ED490928.pdf. 

Overview 

https://www.eab.com/
http://www.colorincolorado.org/article/improving-achievement-english-learners-conclusions-2-research-reviews
http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBrief.pdf
https://files.eric.ed.gov/fulltext/ED490928.pdf
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Limitations in EL Services at Low-Incidence Schools, Compared to 

High-Incidence Schools4 

Limitation  Implication for ELLs 

 

Less likely to offer Title I 
services 

 Administrators receive less funding for 
schoolwide EL services. 

    

 

Less likely to have 
standardized procedures 
for identifying ELLs 

 Administrators are more likely to use teacher 
observations or referrals to identify students 
as ELLs, rather than external assessments 
and home language surveys, which may lead 
to misidentifying ELLs. 

    

 

Less likely to offer 
bilingual education, 
native language 
instruction, and 
structured immersion 
programs 

  

 

 

 

Teachers are less likely to adapt instruction to 
ELLs’ diverse needs. 

 

General education 
teachers are less likely 
to have the English as a 
Second Language 
certification. 

 

Less likely to provide in-
service training on EL 
strategies for general 
education teachers 

 

    

 

 

Less likely to provide 
special programs 

 ELLs are less likely to receive additional 
support through programs such as: 

• On-site, pre-K program  

• Before- or after-school enrichment 

• Summer remedial or enrichment  

• Foreign language immersion 

    

 

Less likely to be involved 
in parent outreach 

 Families of ELLs are less likely to receive the 
following support: 

• Parent liaison 

• Parent drop-in center 

• Free childcare and transportation to boost 

parent attendance at school events 

 

Administrators at profiled districts have identified many effective strategies to 

mitigate the above barriers, summarized in this report. 

Most Profiled Districts Provide EL Services at All School 

Sites to Cultivate an Inclusive Culture  

Administrators at District A, District C, District D, District F, District G, District 

H, and District I provide EL services at all school sites, while District B and District 

E provide EL services at select school sites. For example, administrators at District I 

offer EL services at all sixteen elementary, middle, and high school sites. Contacts at 

profiled districts that offer EL services at all school sites (versus clustering ELLs at 

 
4) De Cohen, Clemencia Consentino, Nicole Deterding, Beatriz Chu Clewell. “Who’s Left Behind? Immigrant Children in High and Low LEP 

Schools.” The Urban Institute, 2005. https://files.eric.ed.gov/fulltext/ED490928.pdf. 

Models  

https://www.eab.com/
https://files.eric.ed.gov/fulltext/ED490928.pdf
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specific sites) highlight an integrated, inclusive culture of community-based schools 

as the motivation behind the decision. In addition, contacts at District C note that the 

district’s schools are spread out, so providing ELLs with bus transportation to select 

sites would be complicated and expensive. 

In contrast, administrators at District B provide EL services at two out of ten 

elementary school sites and at all middle and high school sites. By concentrating EL 

services at two elementary sites, administrators consolidate resources and limited 

staffing. Administrators selected the two specific elementary school sites because 

they belong to two different feeder systems. Thus, ELLs can stay in the same feeder 

system throughout elementary, middle, and high school at District B, which helps 

them build a consistent community. 

Overview of EL Services at Profiled Districts 

District Percent 

ELLs 

Number of 

School 

Sites* 

Program Model EL Services 

Provided at All 

School Sites? 

District A 3.1% 7 Pull-out, push-in, 
and dual language 
immersion 
program 

Yes 

District B 2.0% 16 Primarily pull-out No. EL services 
provided at two out 
of 10 elementary 
schools and at all 
middle and high 
schools. 

District C 1.7% 5 Primarily push-in Yes 

District D 1.8% 14 Primarily pull-out Yes 

District E 3.5% 9 Pull-out and push-
in 

No. EL services 
provided at one out 
of two middle 
schools, and at all 
elementary and 
high schools. 

District F 1.1% 5 Pull-out and push-
in (especially for 
students in 
kindergarten to 
third grade) 

Yes 

District G 1.8% 5 Primarily pull-out Yes 

District H 2.8% 29 Primarily push-in 

 

Yes 

District I 4.0% 16 Primarily pull-out Yes 

*Does not include alternative high schools. 

Profiled Districts Vary in Their Approach to Pull-out and 

Push-in Services for ELLs 

Profiled districts provide pull-out services (i.e., ELLs leave the general education 

classroom to work with the EL teacher in a small group setting), push-in services 

(i.e., EL teacher supports ELLs in the general education classroom), or a combination 

of both for ELLs. Some districts primarily use pull-out services for ELLs who have the 

lowest level of English proficiency.  

https://www.eab.com/
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For example, at District A, EL teachers reserve pull-out services for students who 

identify as entering or emerging English speakers. Similarly, teachers at District I 

use the World-class Instructional Design and Assessment (WIDA) Consortium’s 

Accessing Comprehension and Communication in English State-to-State (ACCESS) 

exam scores to determine for how much time an ELL receives pull-out services. 

Contacts at District E note that sometimes general education teachers are unsure of 

how to maximize the role of the EL teacher or paraprofessional in a push-in context. 

In these cases, EL teachers could maximize content instruction for ELLs in a pull-out 

setting.  

In contrast, EL teachers at District C and District H primarily use the push-in model 

for ELLs. Contacts share that by allowing ELLs to participate in the general education 

classroom helps to foster an inclusive classroom and school culture.  

Explore Co-Teaching Models to Increase ELL Academic 

Achievement 

Contacts at District A, District B, District F, and District H highlight the value of 

the co-teaching model for ELLs. For example, at District A, one EL teacher recently 

transitioned to teaching general education classes. This former EL teacher and the 

current EL teacher adopted a co-teaching framework and subsequently saw significant 

growth in ELLs’ language proficiency across the year.  

Research confirms that a co-teaching model incorporates inclusive practices to 

support ELLs, to facilitate creative collaborations between EL and general education 

teachers, and to help all students achieve regional and local academic standards.5 

  

 
5) Honigsfeld, Andrea, Maria Dove. “Co-Teaching in the ESL Classroom.” The Delta Kappa Gamma Bulletin, NYU, 2008. 

https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and_PPTs/2008_dkg_article_co-teaching_copy.pdf. 

The six levels of 
English proficiency 
(i.e., entering, 
emerging, 
developing, 
expanding, bridging, 
reaching) are 
classified by the 

WIDA 
Consortium. 

https://www.eab.com/
https://wida.wisc.edu/assess/access
https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and_PPTs/2008_dkg_article_co-teaching_copy.pdf
https://wida.wisc.edu/assess/access
https://wida.wisc.edu/assess/access
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Five Models of Grouping Students and Co-Teaching6 

One Group   

• Model 1: Two teachers work collaboratively to teach the same lesson at the same time to 
the whole class. 

• Model 2: One teacher leads content instruction, while the other reinforces concepts by 
delivering mini lessons to individual ELLs, pairs, or a small group. For example, the latter 
teacher could pre-teach vocabulary, review assignment expectations, or re-teach a concept. 
Teachers switch roles regularly. 

Two Groups     

• Model 3: Two teachers divide students into two heterogeneous groups within one 
classroom. Each teacher leads one group (i.e., parallel teaching). In smaller group 
environments, ELLs have more opportunities to interact with their peers, share ideas, and 
receive feedback. 

• Model 4: Two teachers divide students into two groups based on language proficiency, 
skills, or content knowledge. Each teacher instructs one group. Teachers rearrange groups 
as topics and skills change. 

Multiple Groups       

• Model 5: Two teachers teach and monitor multiple groups (e.g., learning stations groups, 
reading groups) within one classroom. ELLs can receive differentiated instruction based on 
their unique learning needs. 

 

Co-teaching does not mean that one teacher plans and executes all instruction and 

the other only provides general classroom assistance, nor does it mean that an EL 

teacher works only with ELLs while a general education teacher instructs the rest of 

the class. Instead, teachers collaborate to create differentiated instruction to 

students’ levels of language proficiency and cultural backgrounds and share delivery 

of instruction.7 

Elements of a Successful Co-Teaching Model for ELLs8,9,10 

 

Garner administrative buy-in 
and support at district and 
school level. 

 

Ensure that the EL and general 
education teacher share delivery 
of instruction in the classroom. 

 

Provide professional 
development to general 

education and EL teachers as 
well as administrators. 

 

Establish regular collaborative 
teacher preparation time to plan 
curriculum and develop 
appropriate supports and 
scaffolds for ELLs. 

 

Establish a set of common 
expectations and goals.  

Ensure that the EL and general 
education teacher share 
accountability for student 
outcomes. 

 
6) Honigsfeld, Andrea, Maria Dove. “Co-Teaching in the ESL Classroom.” The Delta Kappa Gamma Bulletin, NYU, 2008. 

https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and_PPTs/2008_dkg_article_co-teaching_copy.pdf. 
7) “Co-Teaching and Collaboration for Teachers of ELLs: The Role of Administrators.” Eastern Suffolk BOCES. Accessed August 8, 2019. 

http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/co-teaching_for_administrators_web_version.pdf. 
8) Robertson, Kristina. “Essential Actions: 15 Research-Based Practices to Increase ELL Student Achievement.” Colorín Colorado. Accessed 

August 8, 2019. http://www.colorincolorado.org/article/essential-actions-15-research-based-practices-increase-ell-student-achievement. 
9) Honigsfeld, Andrea, Maria Dove. “Co-Teaching in the ESL Classroom.” The Delta Kappa Gamma Bulletin, NYU, 2008. 

https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and_PPTs/2008_dkg_article_co-teaching_copy.pdf. 
10) “Co-Teaching and Collaboration for Teachers of ELLs: The Role of Administrators.” Eastern Suffolk BOCES. Accessed August 8, 2019. 

http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/co-teaching_for_administrators_web_version.pdf. 

https://www.eab.com/
https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and_PPTs/2008_dkg_article_co-teaching_copy.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/co-teaching_for_administrators_web_version.pdf
http://www.colorincolorado.org/article/essential-actions-15-research-based-practices-increase-ell-student-achievement
https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and_PPTs/2008_dkg_article_co-teaching_copy.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/co-teaching_for_administrators_web_version.pdf
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Most Profiled Districts Use the ACCESS Assessment to 

Measure Effectiveness of EL Programs 

Most profiled districts use ELLs’ performance on the ACCESS assessment as the 

primary measure of effectiveness of EL programs. At District A, administrators 

conduct the initial ACCESS assessment in the fall and re-test ELLs in February, to 

measure student progress and growth. Administrators gauge ELL progress by 

analyzing ACCESS scores over multiple years. In addition, administrators at profiled 

districts compare performance of ELLs and of their non-ELL peers on local 

assessments and state exams.  

Contacts at District A also note informal, consistent monitoring of ELLs by EL teachers 

and general education teachers to ensure language proficiency progress. At District 

C, administrators use progress towards goals in Individual Learning Plans (ILPs) and 

feedback from teachers and students to gauge the impact of the EL program on ELL 

outcomes. At District H, administrators anecdotally use EL program exiting rates to 

evaluate program success. Specifically, contacts highlight the success of their push-in 

program centered on co-teaching.  

Create EL-Specific Programming to Build a Supportive 
Environment for ELLs 

To foster an inclusive school environment for ELLs, administrators at District I 

implement ELL-specific programming focused on academic support and enrichment. 

Administrators cover the expenses of ELL programming through Title III funds. 

 

  

Inclusive 

School 

Environment 

Program 

Evaluation 

EL Teachers at District E Now Report to District Leader to 

Increase Program Cohesiveness 

 

Administrators at District E changed the reporting structure of EL teachers, 
so that they currently report to an assistant superintendent (instead of the 

school principal). By managing all EL teachers at the district, the assistant 
superintendent can gather district-level data, monitor and set a cohesive tone 
of the district’s EL program, and streamline coaching to EL teachers.  In 
addition, by using this reporting structure, administrators help elevate the 
role of EL teachers. 

https://www.eab.com/
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ELL-Specific Programming at District I 

 

Program  Features 

 

After-school program 

 

 • Teachers submit proposals for after-school programming 
at the beginning of the school year. School administrators 
select which programs to implement. 

• Administrators provide bus transportation home for 
participating students. 

• Example programming focuses on homework club, study 

skills, vocabulary development, and state assessment 
preparation. 

   

 

Summer program 

 • Four-week-long, half-day enrichment program. 

• Focused on building vocabulary, background knowledge, 

and overall language acquisition—ultimately preparing 
ELLs for the upcoming school year. 

• Administrators provide bus transportation for participating 
students. 

 

Elementary: 

• Example activities include hosting a traveling zoo, visiting 
a local museum, and engaging in STEAM/STEM projects. 

 

Secondary: 

• Example activities include visiting colleges, learning about 

the college application process and funding, and exploring 
different jobs in the community. 

   

 

At District A, administrators organize a World Language Day for all elementary 

school students through the local university. Students create art pieces, poetry, skits, 

and speaking activities, drawing from different languages and cultures, and present 

their projects to a panel of judges (i.e., university faculty). Judges give feedback to 

each group of students and award prizes. By encouraging all students to participate in 

World Language Day, administrators and teachers at the district encourage all 

students to celebrate the diversity of cultures and languages at school.  

As a global inclusive model for all students (e.g., ELLs, students with special needs, 

students with trauma), administrators at District G implemented the social and 

emotional learning (SEL) program Responsive Classroom. 

Build Relationships with and Regularly Engage Parents to 

Create a Welcoming School Culture 

Several profiled districts emphasize building positive relationships with parents to 

create an inclusive school environment for ELLs and their families and to increase ELL 

outcomes.  

  

https://www.eab.com/
https://www.responsiveclassroom.org/workshops/


©2019 by EAB. All Rights Reserved.  12 eab.com 

Resources Provided to Parents of ELLs at Profiled Districts  

 

 

Translate district- and school-based documents, policies, and 
communications (e.g., monthly newsletters, progress reports) 
into accessible languages. 

  

 

Ensure that an EL teacher or translator attends all parent 
trainings (e.g., college workshops on the application process 
and student loans), parent-teacher conferences, and events 
(e.g., open house, course selection). 

  

 

Guide parents on how to access grades and information online. 

  

 

Establish a parent committee to gather input on how to make 
the school environment more inclusive and improve the home-
school partnership.  

  

 

Maintain open lines of communications (e.g., phone, email, 
text, home visits, school conferences) between EL teachers 
and parents on ELL learning outcomes and progress, questions 
and concerns, and resources. Use apps such as Remind or 
Google Translate to translate communications. 

 

Initiatives to Create an Inclusive School Culture for Parents of ELLs 

at District A 

 

 

 

 

 

 

 

 

  

For more information 
on cultivating 
meaningful parent 
engagement using a 
culturally-responsive 
framework, review 
EAB’s brief Strategies 
to Engage Parents 
and Guardians at 
School Districts. 

Language Classes 

• Held every Thursday 

evening at the district’s 
Professional Development 
Center. 

• English-language classes 
for Spanish-speaking 
parents of ELLs. 

• Spanish-language classes 

for English-speaking 
parents of students in the 
dual language immersion 
program. 

Parent Night 

• Held three times per year. 

• EL teachers teach parents 
activities to help boost their 
child’s English language 
proficiency at home and explain 
expectations for common school 
assignments. 

• Administrators serve dinner to 

parents and provide free 
childcare. 

Offering foreign 
language classes for 
English-speaking 
parents helps build 
cross-cultural 
understanding and 
engagement at the 
school. 

https://www.eab.com/
https://www.remind.com/
https://eab.com/research/district-leadership/resource/strategies-to-engage-parents-and-guardians-at-school-districts/
https://eab.com/research/district-leadership/resource/strategies-to-engage-parents-and-guardians-at-school-districts/
https://eab.com/research/district-leadership/resource/strategies-to-engage-parents-and-guardians-at-school-districts/
https://eab.com/research/district-leadership/resource/strategies-to-engage-parents-and-guardians-at-school-districts/
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3) Professional Development  

Establish Consistent Collaboration Time for EL Teachers 

to Strengthen Instructional Practices 

Administrators at District A and District H establish regular meetings for EL 

teachers to discuss classroom practices and receive professional development. During 

these meetings, teachers typically discuss individual student concerns, brainstorm 

solutions to challenges with push-in or pull-out services, analyze ELL data, and 

discuss appropriate placements for the following year.  

Contacts at District H emphasize the importance of dedicating professional learning 

time for EL teachers in addition to schoolwide professional development days. During 

schoolwide professional development, teachers work with their colleagues by 

department. However, because most school sites at District H only have one EL 

teacher, the EL teacher is unable to collaborate with other EL teachers. In response, 

administrators at the district bring EL teachers together for specific professional 

development time.  

Professional Development Time Designated for EL Teachers at 

Profiled Districts 

 

 Logistics  Professional Development Topics 

 

District A 

Participants 

• EL director 

• EL teachers 

• Paraprofessionals 

• Assistant 
Superintendent 

 

Meeting Structure 

• Monthly meetings 

• Facilitated by EL 

director 

 

 

 

 

 

• Discuss improving school culture, 

leveraging ELLs’ strengths, 
teaching academic language, 
scaffolding complex texts, 
connecting language and content 

 

 

District H 

Participants 

• EL director 

• EL teachers 

• District content area 

specialists 

 

Meeting Structure 

• Monthly Professional 
Learning Community 
(PLC) meetings 

 

 

 

 

• Discuss topics such as latest trends 
and research in EL strategies, 
assessments 

• Invite district content area 
specialists (i.e., former teachers 
who now coach teachers in math, 

reading and writing, science) to 
facilitate sessions on content-
specific instructional practices. For 
example, a science specialist might 
work with EL teachers on strategies 
to help students access scientific 
text 

• Review the effectiveness of the EL 
program 

EL Teachers 

https://www.eab.com/
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Explore External Resources to Provide Professional 

Learning Opportunities for EL Teachers  

Several profiled districts draw support for EL programming from regional associations, 

ranging from statewide resources to county-specific intermediate units. By 

encouraging EL teachers to obtain ongoing professional development, administrators 

ensure continued success of the EL program. 

Sample Regional Resources to Support EL Programming  

 Regional Organization 

 

 

Kansas 

Educational Services and Staff Development Association of 
Central Kansas (ESSDACK) is a collaborative of schools by region. 
ESSDACK offers resources to address specific challenges in EL 
programming, such as providing automated audio translators and 
guidance on working with families who speak little to no English. 
ESSDACK also discusses current statewide regulations, helps districts 
analyze test scores and review areas of program success, and 
provides EL training to teachers and paraprofessionals. 

  

 

Massachusetts 

The Education Cooperative (TEC) provides professional learning 
opportunities to Massachusetts districts. TEC offers online courses 
that English as a Second Language-certified teachers can take to earn 
professional development credits needed to renew their certification 
every five years. Example course topics include cultural proficiency, 
modifications to assignments, and differentiation strategies. 

  

 

 

 

Missouri 

Migrant English Language Learners (MELL) program is offered by 
the Missouri Regional Professional. Development Center (RPDC). MELL 
organizes local, free-of-charge professional development. For 
example, the Missouri Department of Elementary and Secondary 
Education (DESE) presents on assessments, and education experts 
Andrea Honigsfeld and Maria Dove discuss co-teaching. A regional 
MELL specialist comes to the district to facilitate professional 
development, conduct classroom observations, and give program 
feedback, at no charge. 

 

Administrators at District I send EL teachers to national conferences hosted by 

organizations such as the Teachers of English to Speakers of Other Languages 

(TESOL) International Association and WIDA Consortium. Administrators cover these 

expenses through Title III funds.  

Incentivize General Education Teachers to Earn the 

English as a Second Language Certification 

General education teachers who have the English as a Second Language certification 

are more prepared to deliver effective instruction to ELLs. Administrators at districts 

with expanding ELL populations that wish to explore different EL models can leverage 

current general education teachers to deliver EL services by facilitating certification. 

Some profiled districts, such as District E, offer incentives for general education 

teachers to complete their certification.  

  

General 
Education 

Teachers 

https://www.eab.com/
https://www.essdack.org/
https://www.essdack.org/
https://www.tec-coop.org/sites/default/files/ONLINE%20COURSE%20OVERVIEW_ELL.pdf
https://education.missouri.edu/rpdc/migrant-english-language-learners/
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Incentives Provided to General Education Teachers at District E  

 

 Study Resources   Financial Incentive 

 

Administrators provide a free-of-
charge English as a Second 
Language certification exam 
preparation workshop, a few 
weeks prior to the exam date. 
Teachers review exam 
expectations, study content, and 
complete practice tests. An EL 
teacher in the district facilitates 
the workshop. 

 

 

Administrators 
reimburse teachers for 
the cost of the English 
as a Second Language 
certification, if they 
pass the exam. 

 

 

Offer Professional Development Opportunities to General 

Education Teachers on Supporting ELLs 

Administrators at several profiled districts provide opportunities for general education 

teachers to learn about EL strategies. By doing so, administrators help general 

education teachers, even if they do not have the English as a Second Language 

certification, understand how to support ELLs in the classroom. For example, by 

pairing EL and general education teachers together to navigate professional 

development opportunities, administrators at District H facilitate strong professional 

relationships between EL and general education teachers. 

  

https://www.eab.com/
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EL Professional Development Opportunities for General Education 

Teachers at Profiled Districts 

 

 
 

 

 

 

  

Best Practice Workshops  
Pairing General Education and EL 
Teachers  

 

   

• At District A, EL teachers offer a 
weekly 90-minute class on EL best 
practices to all teachers in the district. 
EL teachers send out in advance the 
topic or strategy for the week. In 
follow-up to the class, EL teachers 
offer to help general education 
teachers implement the strategy in 
their classroom.   

• At District E, EL teachers and general 
education teachers with the English as 
a Second Language certification offer 

workshops and trainings on EL 
practices, open to all teachers. 
Example topics include anchor charts, 
language development, and writing. 

 

• Administrators at District H recently 
implemented the Language 
Essentials for Teachers of Reading 
and Spelling (LETRS) professional 
development course. The course is 
aimed at general education teachers 
who teach introductory reading and EL 
teachers for essential components of 
literacy instruction. Administrators ask 
EL teachers to pick a K-2 general 
education teacher partner (with whom 
they frequently work together) to 
complete the training, which also 
involves together tracking the literacy 
progress of three ELLs throughout the 
school year.  

• Outside of the LETRS program, 

contacts recently organized a 
workshop on middle school math 
strategies for ELLs. Administrators 
invited a district math specialist to 
meet with a general education math 
teacher representative from each 
grade and an EL teacher from every 
middle school.  

   

Professional Learning Communities  Other Training 

 
 

 

At District B, the EL coordinator attends 
PLC meetings with secondary general 
education and EL teachers to facilitate 
discussions on ELLs. 

 

• At District B, the EL coordinator 
presents an overview of ELLs at the 
preschool level to preschool teachers.  

• Administrators at District I plan to 
implement professional development 
for general education teachers on 
accommodations for ELLs, especially 
the differences in accommodation 

between ELLs and students receiving 
special education services. 

For more information 
on PLCs, review EAB’s 
brief Professional 
Learning 
Communities.  

https://www.eab.com/
https://www.voyagersopris.com/professional-development/letrs/overview
https://www.voyagersopris.com/professional-development/letrs/overview
https://www.voyagersopris.com/professional-development/letrs/overview
https://eab.com/research/district-leadership/resource/professional-learning-communities/
https://eab.com/research/district-leadership/resource/professional-learning-communities/
https://eab.com/research/district-leadership/resource/professional-learning-communities/
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Example Activities During Daylong Summer EL Workshop at District B 

 

 

 

 

 

• Share data on 
language and 
cultural 
backgrounds of 
ELLs at the 
district, to orient 
teachers to ELL 
demographics. 

• Show that ELLs 

demonstrate 
diverse English 
language 
proficiencies. 

• Discuss how the district has 
adapted the Sheltered 
Instruction Observation 
Protocol (SIOP).  

• Review research-based practices 

from educators such as Robert 
Marzano and Jane Hill. 

• Explore increasing language 
outlets for ELLs and holding them 
accountable for practicing the 
language. 

• Discuss how to build background 
knowledge of ELLs, such as 
through using picture-word 

induction models and creating 
sentences and paragraphs about 
a picture. 

• Practice strategies to 
scaffold new vocabulary, 
such as language frames, 
word banks, pre-teaching, 
and vocabulary visually 
displayed on a classroom 
wall. 

• Practice Kagan 

Cooperative Learning 
Structure through role play. 

• Walk through visual 
language representations, 
such as physical models, 
gestures, pictures, graphic 
organizers, or kinesthetic 
activities. 

 

Integrate EL Strategies into All-Faculty Professional 

Development Sessions 

At profiled low-incidence districts where ELLs make up a small proportion of the 

general education classroom, administrators struggle to persuade general education 

teachers to voluntarily participate in ELL-specific training. In response, some profiled 

districts embed EL strategies into mandatory all-faculty professional development, 

faculty-wide meetings, and new teacher trainings. By doing so, administrators ensure 

that all teachers learn about effective ELL strategies and understand that supporting 

ELLs is a school- and district-wide expectation. Contacts at District H note that this 

strategy helps administrators reinforce the belief that the EL teacher is a peer 

teacher, instead of simply a resource teacher.  

  

All Teachers 

Practice Discussion Introduction 

https://www.eab.com/
http://www.cal.org/siop/
http://www.cal.org/siop/
http://www.cal.org/siop/
https://www.kaganonline.com/catalog/cooperative_learning.php
https://www.kaganonline.com/catalog/cooperative_learning.php
https://www.kaganonline.com/catalog/cooperative_learning.php
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Strategies to Embed EL Practices into All-Faculty Professional 

Development and Meetings at Profiled Districts 

 

Audience  Strategy 

All Teachers 

 

 

 • At District D, EL teachers explain instructional practices 
during faculty meetings and during all-faculty professional 
development days. EL teachers provide department-specific 
support on implementing specific strategies. 

• At District I, EL teachers share inclusive practices during all-

faculty meetings. 

• Administrators at District I provide all general education 
teachers with a list of accommodations for ELLs, such as test 
read aloud, extended time, differentiated instruction, and 
visual prompts. 

• Administrators at District B are planning to integrate 
content on ELLs into every professional development 
opportunity offered to general education teachers. For 
example, all teachers recently studied the Lucy Calkins 

framework for teaching reading and writing.11 One 
recommended activity is role play to persuade someone of a 
perspective. Both general education and EL teachers 
discussed language scaffolds that an ELL might need, if 
paired with a native-English speaking student. 

   

Grade-Specific 
Teams 

 

 • At District D, EL teachers facilitate discussions with grade-
level teams so that everyone can learn more about individual 
ELLs, what to expect from these students, and how best to 
support them in the classroom. 

   

New Teachers 

 

 • Every new teacher at District H must attend a professional 
development workshop on differentiated instruction that 
includes EL strategies and relevant research on ELLs. 

   

 

Follow Up on Professional Development to Ensure 
Teacher Accountability to Practices 

Following professional development, administrators and instructional coaches should 

conduct classroom observations to provide feedback and targeted coaching. By doing 

so, administrators hold general education teachers accountable for employing these 

practices. At District I, the director of student services conducts classroom 

observations at least twice a year. The director notifies the general education teacher 

in advance of the observation and emphasizes that the purpose of the observation is 

not to evaluate the teacher but to see how ELLs are performing and offer constructive 

feedback. This strategy alleviates teacher apprehension and mitigates assumptions of 

classroom observations as a punitive action. 

Contacts at District H emphasize the importance of following up with summer 

professional development during the year (e.g., through classroom observations), to 

ensure accountability to implementing specific instructional strategies.  

 
11) “Units, Tools, and Methods for Teaching Reading and Writing: A Workshop Curriculum – Grades K-8.” Lucy Calkins and the Teachers 

College Reading and Writing project (TCRWP). Accessed August 8, 2019. http://www.unitsofstudy.com/. 

Contacts at District 
H recommend that 
principals attend 
professional 
development 
sessions, so they 
understand the 
practices to look for 
when conducting 
classroom 
observations. 

https://www.eab.com/
http://www.unitsofstudy.com/
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Emphasize That Instructional Practices for ELLs Can 

Benefit All Students 

Contacts at all profiled districts agree that ELL-specific strategies, such as scaffolding 

new vocabulary and leveraging visual and kinesthetic learning to reinforce concepts, 

are valuable for all students. Research confirms that ELLs and their English-speaking 

peers benefit from effective instructional practices in similar ways.12 For example, 

ELLs, just like their peers, benefit from clear learning objectives, active participation, 

regular review and assessments, and consistent feedback on their work.  

More specifically, research demonstrates that ELLs and non-ELLs make progress in 

literacy development in similar ways, especially in the early stages of learning to 

read. To become strong readers, both ELLs and non-ELLs need rigorous instruction in 

phonemic awareness and phonics, with a focus on building reading fluency and 

comprehension and boosting vocabulary.13 When general education teachers 

understand that EL strategies are overall effective instructional practices for all 

students, they are more likely to be receptive to EL training.   

 

 

  

 
12) Goldenberg, Claude. “Improving Achievement for English Learners: Conclusions from 2 Research Reviews.” Colorín Colorado. Accessed 

August 8, 2019. http://www.colorincolorado.org/article/improving-achievement-english-learners-conclusions-2-research-reviews. 
13)  Ibid. 

For more information 
on literacy 
development, review 
EAB’s brief 

Narrowing the 
Third-Grade 
Reading Gap. 

https://www.eab.com/
http://www.colorincolorado.org/article/improving-achievement-english-learners-conclusions-2-research-reviews
https://eab.com/research/district-leadership/resource/narrowing-the-third-grade-reading-gap/
https://eab.com/research/district-leadership/resource/narrowing-the-third-grade-reading-gap/
https://eab.com/research/district-leadership/resource/narrowing-the-third-grade-reading-gap/
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4) Expanding EL Services 

Most Profiled Districts Assign EL Teachers to Multiple 

School Sites  

To provide EL services at all school sites, administrators often assign EL teachers to 

multiple sites. For example, at District A, three EL teachers, assisted by two 

paraprofessionals, work with ELLs across five elementary school sites. In addition, 

one EL teacher divides their time between the middle school and high school. 

Contacts at the district note that because the same EL teacher works with ELLs in the 

district’s middle and high school, the EL teacher helps middle school ELLs transition 

into high school.  

Similarly, at District H, some EL teachers divide their time among multiple schools. 

For example, one EL teacher works at three elementary schools with lower ELL 

enrollment. On the other hand, four EL teachers work full-time at one elementary 

school, in which ELLs make up 25 percent of the student population. By assigning EL 

teachers to multiple sites, instead of pulling ELLs from their neighborhood school and 

community to attend another school, administrators prioritize creating an inclusive 

school environment for ELLs. Providing bus transportation for ELLs to attend a school 

outside of their neighborhood may diminish sense of belonging and community. 

Leverage Paraprofessionals to Supplement Services 
Provided by EL Teachers  

At many profiled districts, paraprofessionals support EL teachers in delivering push-in 

or pull-out services. Paraprofessionals do not need to be certified teachers and 

typically receive less compensation than EL teachers. Thus, if expanding EL services 

to other school sites, administrators should leverage paraprofessionals for additional 

support. Administrators at District D and District H compensate paraprofessionals 

through Title III funds.  

By employing paraprofessionals, administrators ensure that there is always an EL 

provider available in the building. At most profiled districts that use paraprofessionals, 

EL teachers still maintain full responsibility for serving and checking in with all ELLs.  

  

Staffing 

https://www.eab.com/
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The Role of Paraprofessionals at Profiled Districts 

 

 

Pull-out Services 

 At District A and District B, paraprofessionals help conduct 
pull-out sessions. At District B, paraprofessionals either 
work in the same room or same vicinity as the EL teacher 
with their own group of ELLs. Contacts note that this 

strategy allows EL teachers to provide support to the 
paraprofessional when needed.  

   

 

Push-in Services 

 Administrators at District H place paraprofessionals at 
school sites with the highest numbers of ELLs. At one middle 
school site with relatively high numbers of ELLs, 
paraprofessionals help the one full-time EL teacher with 
push-in services. For example, the EL teacher supports ELLs 
in English language arts (ELA), while paraprofessionals 
support ELLs in science, social studies, and math classes.  

 

At District E, paraprofessionals primarily provide push-in 
support, such as re-teaching concepts to a small group of 
students. EL teachers primarily provide pull-out services. 

 

When Expanding EL Services, Consider Exploring a More 

Tailored EL Program for Specific ELL Groups 

In addition to providing pull-out services for ELLs, administrators at District I 

recently implemented a Students with Limited or Interrupted Formal Education 

(SLIFE) program at one high school site. Research shows that more than 20 percent 

of high school ELLs and 12 percent of middle school ELLs have missed at least two 

years of consistent schooling.14 These students demonstrate the highest risk for 

academic failure and drop-out.15 The SLIFE program allows ELLs to leverage learning 

in both their native language and English in a highly rigorous environment, which also 

helps build a supportive school culture for these students.  

 

  

 
14)  Ruiz-de-Velasco, Jorge, Michael Fix. “Overlooked and Underserved: Immigrant Students in U.S. Secondary Schools.” The Urban Institute, 

2000. https://www.urban.org/sites/default/files/publication/62316/310022-Overlooked-and-Underserved-Immigrant-Students-in-U-S-
Secondary-Schools.PDF. 

15)  “SLIFE: Students with Limited or Interrupted Formal Education.” WIDA, 2015. 
https://wida.wisc.edu/sites/default/files/resource/FocusOn-SLIFE.pdf. 

Programming 
Provide Consistent Support and Professional Development for 

Paraprofessionals 

Contacts at several profiled districts recommend providing training to 
paraprofessionals on EL best practices. For example, at District E, EL 
teachers meet with paraprofessionals one-on-one every week to discuss 
ELLs’ ILPs and workshop challenges. Paraprofessionals at District D and 
District E attend monthly professional development meetings on topics such 
as literacy strategies, cultural competence trainings, and trauma-informed 

care. Through robust paraprofessional training, administrators ensure that 

paraprofessionals consistently deliver effective instruction to ELLs. 

 

 

https://www.eab.com/
https://nam05.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwida.wisc.edu%2Fsites%2Fdefault%2Ffiles%2Fresource%2FFocusOn-SLIFE.pdf&data=02%7C01%7CTLiu%40eab.com%7C25440c7dcafc4004bb9108d711f50b59%7Cac1f7d2bc74143f69893d39b22c46953%7C0%7C1%7C636997616480568671&sdata=uzFhdCWFgl8qXCW0tqdfdxUX1whtLvZVSlMU3zOtk6Q%3D&reserved=0
https://nam05.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwida.wisc.edu%2Fsites%2Fdefault%2Ffiles%2Fresource%2FFocusOn-SLIFE.pdf&data=02%7C01%7CTLiu%40eab.com%7C25440c7dcafc4004bb9108d711f50b59%7Cac1f7d2bc74143f69893d39b22c46953%7C0%7C1%7C636997616480568671&sdata=uzFhdCWFgl8qXCW0tqdfdxUX1whtLvZVSlMU3zOtk6Q%3D&reserved=0
https://www.urban.org/sites/default/files/publication/62316/310022-Overlooked-and-Underserved-Immigrant-Students-in-U-S-Secondary-Schools.PDF
https://www.urban.org/sites/default/files/publication/62316/310022-Overlooked-and-Underserved-Immigrant-Students-in-U-S-Secondary-Schools.PDF
https://wida.wisc.edu/sites/default/files/resource/FocusOn-SLIFE.pdf
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SLIFE Program at District I 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Contacts note that ELLs who participated in the SLIFE program demonstrated 

progress on the ACCESS assessment scores and showed higher confidence with 

speaking English. After the first year of the program, several students were ready to 

enter a general education class with less support from the EL teacher. 

  

 
16) “SLIFE: Students with Limited or Interrupted Formal Education.” WIDA, 2015. https://wida.wisc.edu/sites/default/files/resource/FocusOn-

SLIFE.pdf.  

District Motivations 

• Administrators established the program in response 
to an increase in the number of ELLs who fit the 
SLIFE criteria (e.g., students coming from refugee 
camps with lack of consistent schooling). 

• The numbers of high school ELLs who qualify for the 
SLIFE program were not high enough to support 
SLIFE programs at all three high schools in the 
district. Thus, administrators implemented the 
program at one school site. 

 

Criteria for Eligibility16 

• Usually unfamiliar with the U.S. school system. 

• Limited reading and writing skills in their native 

language(s). 

• Below grade level in most academic areas. 

• Could be a refugee, migrant student, or any student 
with a lack of consistent schooling opportunities due 
to reasons such as poverty, isolated geographic 
locations, societal expectations for attending school, 
and conflict. 

 

Program Features at the District 

• A general education teacher, who has received 
additional training to teach ELLs (from the district’s 
EL teachers), co-teaches one period a day with an EL 
teacher who is bilingual in Spanish. Most SLIFE 
students at the district speak Spanish as their first 
language.  

• The general education teacher and EL teacher use 

the SIOP model to guide instruction. 

• Teachers incorporate opportunities for students to 
practice life skills, such as using public 
transportation, visiting a restaurant, and navigating 
a grocery store, to ensure that students practice 
vocabulary in settings outside of the classroom. 

• Teachers evaluate students’ language proficiency at 
the end of the year to gauge eligibility to exit the 
program. 

• Administrators provide bus transportation to ELLs 

who opt into the program. 

Administrators spent a 
year planning for the 
SLIFE program before 
implementation, which 
included:  

• Garnering 
stakeholder buy-in 

• Visiting other 

districts with similar 
programs 

• Consulting with the 
county intermediate 
unit 

• Discussing 
assessments 

• Selecting teachers 

• Providing 
professional 
development to 
SLIFE teachers 

Administrators selected 
one general education 
teacher per core 
content area (i.e., 
math, English, science, 
history) to participate 
in the SLIFE program. 

https://www.eab.com/
https://wida.wisc.edu/sites/default/files/resource/FocusOn-SLIFE.pdf
https://wida.wisc.edu/sites/default/files/resource/FocusOn-SLIFE.pdf
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Profiled Districts Leverage Various Learning Spaces to 
Provide Pull-out Services 

Contacts at most profiled districts did not report specifically planning designated 

learning facilities in advance to accommodate EL services. Instead, administrators at 

profiled districts leverage a variety of existing classrooms and building spaces for 

pull-out services. When implementing pull-out services at additional school sites in 

the district, administrators can often use existing learning facilities to accommodate 

the EL teacher and ELLs.  

Learning Spaces Used for Pull-out Services by EL Teachers at Profiled 

Districts 

 

Full-sized classrooms. Sometimes 
shared with the paraprofessional 
(e.g., divided by shelves and half-
walls) 

 

Full-sized classrooms shared (i.e., 
used at different times) with other 
staff (e.g., speech language 
therapist, instructional coach) and 
classes (e.g., band) 

 

 

Smaller classrooms that can 
accommodate 10-15 students  

Full-sized classrooms shared with 
general education teacher (i.e., EL 
teacher works with ELLs in one 
section of the room)  

 
School library 

 
Offices 

 
Open corridors in hallway   

 

When designing new facilities, administrators should proactively consider additional 

learning spaces for all accommodations. For example, when recently planning for new 

building construction, administrators at District D considered current and anticipated 

needs of different types of spaces (e.g., for reading and math intervention, EL 

services, special education support services). Because EL teachers at District D 

typically work with fewer than 20 ELLs at one time for pull-out services, 

administrators acknowledge that small group instruction spaces (versus full-sized 

classrooms) are sufficient.  

Consider Building a Culturally Responsive Library 

Collection for ELLs 

Consider establishing a culturally responsive library collection to recognize ELLs’ 

diverse backgrounds, boost their self-esteem and adjustment, and ultimately create a 

more inclusive school environment. For example, at District H, librarians, ELA 

teachers, and EL teachers collaborate to select books for ELA courses. Contacts note 

that administrators often add books to the library at the recommendation of EL 

teachers or ELLs. In addition, beginning this fall, all students will receive a public 

library card.  
 

  

Facilities 

https://www.eab.com/
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Strategies to Support ELLs in the School Library Collection17 

 

Place bilingual or foreign language books in easy-access displays 

• Designate these sections with bilingual signs (e.g., Spanish/English, 

Chinese/English). 

• Provide translated books that align with the curriculum (e.g., 
translated Magic School Bus books to supplement ELLs’ understanding 
of a science concept). 

  

 

Offer books on ELLs’ countries of origin 

• With limited library budgets, school administrators might not be able 

to afford books in every language spoken by ELLs. However, 
administrators can select books in English about the respective 
countries. 

• Select books with colorful photos and illustrations (e.g., important 
symbols such as the flag). 

 

  

 

Provide online access to reading materials in different languages 

• Explore audio books to help boost ELLs’ English listening skills. 

• Demonstrate how to use online English translation dictionaries that 
provide audio pronunciation guides. 

• Administrators at District F and District G use the online reading 

platform Lexia. 

  

 

Promote sharing of culturally meaningful stories 

• Explore stories that showcase holidays and traditions from around the 
world, such as Ramadan, Diwali, and Chinese New Year. 

• Use visuals (e.g., props, puppets) to add meaning to culturally 
responsive stories. 

 

 

  

 
17) Jules, Jacqueline. “10 Ways to Support ELLs in the School Library.” Colorín Colorado. Accessed August 8, 2019. 

https://www.colorincolorado.org/article/10-ways-support-ells-school-library. 

https://www.eab.com/
https://www.lexialearning.com/solutions/english-learners
https://www.colorincolorado.org/article/10-ways-support-ells-school-library


©2019 by EAB. All Rights Reserved.  25 eab.com 

4) Research Methodology 

Leadership at a member district approached the Forum with the following questions: 

• What EL program and instructional models do contact districts employ?  

• How do instructional strategies for ELLs benefit students in other subgroups? 

• How do contact districts measure the effectiveness of the EL program on ELL 

outcomes? 

• What learning facilities do contact districts provide ELLs? 

• How did contact districts develop a library collection to support ELLs?  

• How do contact districts engage parents of ELLs to make them feel supported by 

the school? 

• How do contact districts gather buy-in from school administrators and teachers to 

ensure that ELLs feel supported in the school community?  

• What professional development do contact districts provide general education 

teachers to teach ELLs?  

• What certification programs do contacts districts use to train general education 

teachers to teach ELLs?  

 

The Forum consulted the following sources for this report: 

• “ACCESS for ELLs.” World-class Instructional Design Association (WIDA) 

Consortia. Accessed August 19, 2019. https://wida.wisc.edu/assess/access.  

• “Co-Teaching and Collaboration for Teachers of ELLs: The Role of Administrators.” 

Eastern Suffolk BOCES. Accessed August 8, 2019. 

http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/co-

teaching_for_administrators_web_version.pdf. 

• De Cohen, Clemencia Consentino, Nicole Deterding, Beatriz Chu Clewell. “Who’s 

Left Behind? Immigrant Children in High and Low LEP Schools.” The Urban 

Institute, 2005. https://files.eric.ed.gov/fulltext/ED490928.pdf. 

• Educational Services and Staff Development Association of Central Kansas 

(ESSDACK). Accessed August 8, 2019. https://www.essdack.org/#. 

• “English Language Learners.” National Council of Teachers of English, 2008. 

http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBri

ef.pdf.  

• Goldenberg, Claude. “Improving Achievement for English Learners: Conclusions 

from 2 Research Reviews.” Colorín Colorado. Accessed August 8, 2019. 

http://www.colorincolorado.org/article/improving-achievement-english-learners-

conclusions-2-research-reviews.  

• Honigsfeld, Andrea, Maria Dove. “Co-Teaching in the ESL Classroom.” The Delta 

Kappa Gamma Bulletin, NYU, 2008. 

https://steinhardt.nyu.edu/scmsAdmin/media/users/xr1/CoTeaching/Articles_and

_PPTs/2008_dkg_article_co-teaching_copy.pdf. 

• Jules, Jacqueline. “10 Ways to Support ELLs in the School Library.” Colorín 

Colorado. Accessed August 8, 2019. https://www.colorincolorado.org/article/10-

ways-support-ells-school-library. 
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• Kagan Cooperative Learning. 

https://www.kaganonline.com/catalog/cooperative_learning.php. Accessed 

August 16, 2019. 

• “Language Essentials for Teachers of Reading and Spelling (LETRS).” Voyager 

Sopris. Accessed August 8, 2019. https://www.voyagersopris.com/professional-

development/letrs/overview. 

• Lexia. Accessed August 8, 2019. 

https://www.lexialearning.com/solutions/english-learners. 

• “Migrant Education, EL, Immigrant & Refugee.” Missouri Department of 

Elementary and Secondary Education. Accessed August 8, 2019. 

https://dese.mo.gov/quality-schools/migrant-education-el-immigrant-refugee. 

• “Migrant English Language Learners.” Heart of Missouri Regional Professional 

Development Center. Accessed August 8, 2019. 

https://education.missouri.edu/rpdc/migrant-english-language-learners/. 

• Remind. Accessed August 8, 2019. https://www.remind.com/. 

• Robertson, Kristina. “Essential Actions: 15 Research-Based Practices to Increase 

ELL Student Achievement.” Colorín Colorado. Accessed August 8, 2019. 

http://www.colorincolorado.org/article/essential-actions-15-research-based-

practices-increase-ell-student-achievement. 

• Ruiz-de-Velasco, Jorge, Michael Fix. “Overlooked and Underserved: Immigrant 

Students in U.S. Secondary Schools.” The Urban Institute, 2000. 

https://www.urban.org/sites/default/files/publication/62316/310022-Overlooked-

and-Underserved-Immigrant-Students-in-U-S-Secondary-Schools.PDF. 

• “Sheltered Instruction Observation Protocol (SIOP).” Center for Applied 

Linguistics. Accessed August 8, 2019. http://www.cal.org/siop/. 

• “SLIFE: Students with Limited or Interrupted Formal Education.” WIDA, 2015. 

https://wida.wisc.edu/sites/default/files/resource/FocusOn-SLIFE.pdf. 

• “Spring 2019 Interpretive Guide for Score Reports: Kindergarten-Grade 12.” 

WIDA, 2019. https://wida.wisc.edu/sites/default/files/resource/Interpretive-

Guide.pdf. 

• “Units, Tools, and Methods for Teaching Reading and Writing: A Workshop 

Curriculum – Grades K-8.” Lucy Calkins and the Teachers College Reading and 

Writing project (TCRWP). Accessed August 8, 2019. 

http://www.unitsofstudy.com/. 
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The Forum interviewed school and district-level EL administrators. 

A Guide to Districts Profiled in this Brief 

District  Location Approximate Enrollment 

District A Mountain West 4,000 

District B Midwest 11,600 

District C Midwest 2,400 

District D Mid-Atlantic 11,000 

District E Midwest 5,600 

District F Northeast 2,500 

District G Northeast 3,000 

District H Midwest 19,700 

District I Mid-Atlantic 11,600 

 

 

 

Research 

Parameters 
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